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is far different than any literary style already recognized by beginning
students. As is the case with every different literary structure, the reader’s
ability to successfully learn Talmud is dependent on acquiring its specific
reading demands. Therefore, Talmud instruction for beginning students
should place greater emphasis on the development of such reading skills
rather than on content acquisition. This article illustrated one aspect of
the difficult discourse styles of the Babylonian Talmud — how the Talmud
presents essential information. Students must be taught to recognize that
the Babylonian Talmud, as opposed to narrative and more standard
expository texts, does not always clearly mark the important information
upon which the sugiyah is based. Teachers, therefore, in addition to
the attention paid to the difficulties of language, logic, interest and
relevancy, must avail themselves of research findings in reading and
discourse analysis in order to improve and promote Talmud instruction,
especially for beginning students.
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Introduction

Marc Hirshman

Teuth said, “But this study King Thamus will make

the Egyptians wiser and improve their memory; what I

have discovered is an elixir of memory and wisdom”
(Plato, Phaedrus 274c)

Many if not all cultures seek to preserve and deepen their own accumu-
lated wisdom. Teuth, in Socrates’ famous myth, is convinced that writing
will catapult his culture into a higher realm. Thamus demurs, perceiving
writing to be the bane of memory and probably of wisdom too.

This volume of Studies in Jewish Education addresses some of the
same fundamental issues raised in societies of the Mediterranean in
antiquity and late antiquity, and confronts them with the educational
wisdom of the past centuries.

Classical rabbinic literature encompasses the extraordinarily diverse
and fecundic creativity of the Jewish Sages of the first five centuries of
the Common Era in Isracl and Babylonia. The prevailing view is that
this creativity was basically of an oral nature handed down from Sage to
pupil. There is some evidence, though not undisputed, of some written
works generally associated with material of a non-legal nature.

This oral tradition of half a millenium was gradually edited into written
versions by the end of the first millenium of the Common Era. These
volumes, handed down in manuscripts, were printed at the end of the
15th and beginning of the 16th centuries, first in Spain and Italy, and
became more readily available to a wider audience. Yet the classical
tradition of memorizing the oral tradition has remained the hallmark of
great scholars through the end of the twentieth century. Indeed, how
many small Polish communities of the first half of the twentieth century,
for instance, had more than one complete set of the Babylonian Talmud?
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Modern editions of the Babylonian Talmud and other classical rabbinic
texts have been published, and the “Oral Torah” enjoys both a popularity
and distribution in numbers that would, I imagine, astound our Sages.
Multi-volume franslations into many languages, vocalized and elucidated,
these publishing feats have disseminated the rabbinic tradition into, I
would guess, many tens of thousands if not hundreds of thousands of
households. The entire rabbinic ceuvre is available on a CD-Rom and
facsimiles of manuscripts can be obtained on the Internet.

This devotion to disseminate classical rabbinic culture is accompanied,
though, by a growing feeling that our ability to teach these texts has not
improved. Asher Shkedi and I convened a conference in the Spring of
1999 at the Hebrew University under the joint sponsorship of the Melton
Centre for Jewish Education and the Institute of Jewish Studies of the
Hebrew University. The conference was devoted to rabbinic thought and
its instruction, and included prominent scholars of rabbinic literature
from Yale, Brown and the Hebrew University, prestigious academicians
in the field of Jewish Education from The Jewish Theological Seminary,
Haifa University and the Hebrew University, along with gifted teachers
here in Israel. In this volume we offer a selection of those papers,
specifically those relating to the educational aspects of the study of
rabbinic literature. Also, we have presented a number of papers that were
submitted after the conference.

The range of the papers is impressive. Joseph Lukinsky opens the
English section with a powerful disquisition on the implementations
of Max Kadushin’s theories of rabbinic literature in an educational
setting. This presentation finds its counterpart in Jonathan Cohen’s
impressive “unpacking” of the educational implications of the seminal
work of David Weiss Halivni and Moshe Halbertal, both of whom
attended the conference. Finally, Michael Gillis’ reflections on Levinas’
method of reading Talmud offer valuable insights into that great thinker’s
contribution to the study and teaching of Talmud.

Pinchas Hayman and Avraham Walfish offer innovative and well
documented approaches to teaching Tannaitic literature, with the latter’s
emphasis on a literary approach to the Mishna. Barbara Wachs, of blessed
memory, and Asher Shkedi bring us revealing qualitative studies, with
the former presenting a reasoned methodology to enable further studies.
David Resnick reports on the effective use of rabbinic literature in an
informal college setting. Simcha Goldsmith locates talmudic literature
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within its educational-literary genre, while Tzvi Kanarek analyses the
contribution of talmudic studies to the development of the thinking of the
individual. Finally Marc Hirshman reflects on the disparity between some
of the presumptions of rabbinic literature and its audience, a disparity
also confronted by students of classical Greek and Roman thought.

Two additional volumes, Studies in Jewish Education 9 and 10, one on
“The Bible and Jewish Education’” and the other on “Jewish Philosophy
and Jewish Education,” are in advanced stages of publication, We are
therefore hopeful that this burgeoning field of Jewish education will
advance in its search for “an elixir of memory and wisdom” for the
Jewish people.

Marc Hirshman

The Melton Centre for Jewish Education
The Hebrew University of Jerusalem
Tishrei 5763






Teaching %7111 and the Thought of Max Kadushin'

Joseph Lukinsky

Prologue

To set a framework for this article, I offer a Max Kadushin type analysis?
of a well-known rabbinic text (Pirke Avot 4.1).

I will raise questions about this text, then discuss the educational
implications of Kadushin’s thought. I will conclude by responding to
the questions I raised earlier, trying, from the educational perspective
presented, to imagine and explain what Kadushin might have said.

1134 DR PO
SR LDIR Do TR0 2001 TR UK XD

Psalms 119:99:
o Y PRIy 02 R vIen Yo

Ben-Zoma says. who is wise? He who learns from every man, as it
is written: (Psalms 119:99) From all of my teachers, 1 have gained
understanding.

The problem with Ben-Zoma’s interpretation is that “all my teachers,”
in the proof text from Psalms (already an interpretation, not the pshat,
see below) becomes, “1 have learned from every man (person)” in
Ben-Zoma’s reading. From where does he derive this? 1t is hard to see
how it flows from the verse that he cites.

1 This paper is dedicated to the memory of Rabbi Aaron Abromowitz, Max Kadushin’s
teacher, and later, mine. I am grateful to Professor Avraham Holtz for his helpful
comments on an early draft of this article and to Professor Peter Ochs for suggesting
that I write on this topic and his discussing it with me.

2 I, not Max Kadushin, am wholly responsible.
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Moreover, why does learning from “every man” make one a nan, wise
in that special sense claimed by Ben-Zoma? It is not obvious.

L . S

Max Kadushin’s network of value concepts, fundamental value concepts,
emphatic trends, rabbinic dogmas and the like, is a construct of process,
“how rabbinic literature means.” 1 understand it as a model, a simulation
of the rabbinic universe, connecting halakhah and aggadah, thought and
action. There are many sophisticated ways to deal with rabbinic content,
but for Kadushin the process is central. Kadushin, despite overlap, should
thereby be distinguished from those who collect or summarize the same
content and fit it into static categories.3

Kadushin’s synchronic, systemic model is not an historical account of
how rabbinic thought developed; neither is it verifiable as a “picture” of
how a single mind or a collective ethos “thinks”. I shall not deal with
whether or not Kadushin’s description of rabbinic values is historically or
psychologically supported. For our purposes, Kadushin provides a tool
that takes us inside the rabbinic “mind,” as reflected in classic rabbinic
sources, and simulates for us the way that mind functions. If it is not the
complete story, it takes us a long way.

The paradox of Kadushin’s writings is that they portray an organic
system in a linear, abstract manner, probably a reason that his writings
have not been popular. Some critics have found his new teminology not
“necessary.” The best reply is that Kadushin was trying to do something
new; standard scholarly terminology would have induced readers to
fit him into conventional frameworks. The reader is challenged by the
terminology to think differently. His “mentor,” Alfred North Whitehead,

3 The main sources for understanding Kadushin’s work are Max Kadushin’s writings,
Avraham Holtz’s Y7111 Y@ mawnnn o9w3, (Tel Aviv: Sifriat Poalim, 5739 {1878-79])
and the essays in Peter Ochs’ (editor) Understanding the Rabbinic Mind: Essays
on the Hermeneutic of Max Kadushin (Atlanta, GA: Scholars Press., 1990). Both
have extensive bibliographies of Kadushin’s writings and writings about his work.
Additional valuable sources not cited in Ochs are: Elliot Prager, The Work of Max
Kadushin and Its Implications for Jewish Education, unpublished Ed.D. dissertation,
Teachers College, Columbia, 1988 and Alvan Kuunfer, Teaching Midrash in the
Conservative Day School: A Rationale and Curriculim Proposal, unpublished
doctoral dissertation, Jewish Theological Seminary. 1 was the advisor for the latier
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also faced the same criticism.* With regard to his linear presentation,
who knows how Kadushin might have utilized computers, the Internet,
and hypertext? We can,

The story Kadushin tells serves heuristically as a criterion of authen-
ticity. Kadushin takes us to a place where values emerge from legal and
narrative texts and lend “significance” to neutral or ambiguous situations
in life. I will reflect upon some educational implications of this instrument
for uncovering the deep structure® of rabbinic thought, Doing so requires
a tentative commitment to search in Kadushin’s own frame of reference.
In looking for the implications of Kadushin for education, I start by
asking what happens when 1 take him seriously. How does he affect my
view of teaching rabbinics and of education in general?

1 suggest that Kadushin’s is a corrective to static and reductionist
models,® a helpful and persuasive paradigm in its way of integrating
the variegated sources. Kadushin’s description of how rabbinic values
function is a resource for a philosophy of Judaism for today and a
philosophy of Jewish education, yet not a philosophy of either in its own
right, since he makes no explicit truth or faith claims.”

For Kadushin, rabbinic thought is a folk-oriented system with a broad
mass appeal.8 It intermingles legal (halakhic) and aggadic materials.

4  SeeHarold Dunkel, Whitehead on Education (Columbus, Ohio: Ohio State University
Press, 1965). A good source also for the concept of “‘educational implications.” See
also chapter 9 of Kadushin's Organic Thinking: A Study in Rabbinic Thought (New
York: Bloch Publishing Co., 1938). Kadushin is influenced by Whitehead but also
differentiates himself with important critical responses there.

S Tuse “deep structure” broadly as anthropologists use it, going behind the particulars
of a culture to reveal a level of distinctive connections not readily apparent.

6 Like Montefiore and Loewe, Bialik/Ravnitsky, and other anthologizers, as useful as
they might be for general purposes.

7 For a philosophy of Juduism for today, we have to take into account Iater develop-
ments. Even though, for exampte, Kadushin considers medieval Jewish philosophy
a departure from classic rabbinic thinking, it still has affected the development of
today’s Jewish thought. One research issue would be to develop a way of looking at
later developments, medieval and modem, from a “Kadushin-like™ perspective,

8  Much recent scholarship would demur. Professor Lee Levine in a lecture (March 18,
1999) a1 JTSA: (Paraphrase) There was a diversity of cultures in Jewish antiquity:
The rabbis were not really, as we have assumed, “in charge.” The actual practices
of the people were in tension with rabbinic norms. There was for example, figural
art in synagogues, & la Goodenough. It is hard to continne to posit a kind of organic
culture connecting the folk and the rubbis. But, there is general acceptance of the
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In describing the rabbinic system, Kadushin, by extrapolation and
implication, also clarifies the working of analogous systems, such as
“democracy,” and thereby creates a paradigm for the study of value
structures of other societal institutions.® It is a contribution to a general
theory of culture.

The rabbis had not read Max Kadushin. Their system of values
emerged naturally, from the tension between biblical and other fraditions
simmering deep in their consciousness and the lives which they lived in
community. There is no way to prove exactly how it happened. Kadushin
is suggesting hypothetically how it functions. He works his way into the
system from the outside in order to understand it from the inside. His
view re-presents schematically what happened intuitively in the growth
of rabbinic thought.

Yet, if Kadushin’s construction has idiosyncratic qualities,"" it rings
true to the sources and is plausible. There is a feel about his work to many
who study and teach rabbinics, that he gets close to what is happening
in its characteristic discourse, often closer than those who come at it
from philological, comparative—historical or philosophical-theological
points of view. The latter have their own advantages, which Kadushin
himself, for the most part, applauds. For educators who are interested
both in “then” and “now,” Kadushin has done something distinct, beyond
standard scholarship.

A measure of Kadushin is in the search for educational implications.
These are ®Rp»7 a test of his theoretical, hypothetical reconstruction. If
they work, then it is, at least, valuable as a tool pointing to what is
difficult to capture in words; if it is relevant to this task, then, in a sense,
it is true,

Rabbinic thought is at the center of Jewish civilization. Kadushin
constructs a model of how rabbinic culture functioned. I will fry here to
suggest some guidelines for understanding his generative conceptualiza-
tion for Jewish education.

10

view that there is an identifiable “rabbinic consciousness” after the major rabbinic
texts were established and accepted.

.9 Cf. the end of Kadushin’s Organic Thinking, chapter 9.

10 See critiques in essays in Ochs, op. cit.
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A Brief Synthesis of the Principles of Kadushin’s Thought

1 shall highlight aspects of Max Kadushin’s thought relevant to the
educational points I wish to make:

Max Kadushin tries to get at the deep structure of rabbinic thought.
First, he assumes that there is a deep structure, in which the parts
interact, with combinations of values merging through varied textual
and situational negotiations. Rabbinic thought is not just a congeries of
statements about this or that concept; you cannot photograph a concept
and freeze it for all possible situations. 1t is more than an expansion
on the biblical text, Something else is going on in Kadushin’s creative
construction, reflecting his version of “organic thinking,” and his grasp
of what a system is.

He starts in medias res, that is, with all the material of the classic
rabbinic period. While he does not attend to historical development,
dating the sources or relating each of the levels to its sifz im leben, he
does do so broadly respecting the emergence of rabbinic concepts from
the biblical materials. This is not equivalent to an historical inquiry;
rather, it is a plausible construction, presented below as I understand it.

He assumes the best critical editions of rabbinic texts and the philo-
logical and textual research of leading scholars, presuming, as a scientist
in a laboratory, that, unless demonstrated otherwise, his working tools
are up-to-date.

Rabbinic sources are composed of texts, narrative, legal, and exeget-
ical, sprinkled with a few general ideas, principles, and abstract terms,
1t is not a “philosophy” in the sense of an abstract articulation in logical
hierarchical form, 11

Others have connected these elements in different ways. Some scholars
identify the central, general ideas and principles the rabbis articulated
explicitly.!? They collect examples of texts which illustrate them. They

11  Jacob Neusner sees “implicit” philosophies of different sorts in the various rabbinic
collections, the Mishna, the Midrashim, See Neusner’s two essays in Ochs. Neusner
sees Kadushin as an influence and precursor.

12 See a critique of this approach in Jacob Neusner, “E. E. Urbach, The Sages: Their
Concepts and Beliefs—Twenty Years Later,” in Approaches to Ancient Judaism, vol.
VI Studies in the Ethnography and Literature of Judaism, eds. Jacob Neusuer and
Ernest S. Frerichs, (Brown Judaic Studies, 192) {(Atlanta, Ga.: Scholars Press, 1989).
Also see Nensner’s essay on Kadushin in Ochs, op. cit.
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may also work with texts where, in their view, the concepts appear
implicitly. They define these concepts and cluster the examples, then
write essays on each concept, using the more concrete narrative and
other text materials as illustrations of and grounds for the meanings they
have thereby refined. They anthologize.!3

Some import from other fields, topics and concepts not mentioned
explicitly or named in the texts.!4 These may serve as the main organizing
concepts. Kadushin saw these often as alien to rabbinic thought. The
result of this clustering and pigeon-holing is kindred to looking at a
scrapbook of butterflies, each specimen pinned in its proper place. (If
my memory of a conversation with Kadushin at Camp Ramah in 1976
serves me, this is Kadushin’s own image.)

Kadushin is doing something else. He offers a different kind of
explanation for how general concepts relate to narratives and other
materials. He posits an “organic,” synergistic relationship between the
terms and the anterior layer of narrative and law. Sometimes the term, i.e.,
the value, is, in Kadushin’s words, “embedded” in the narrative or law
without being mentioned explicitly. He tries to ascertain these implicit
concepts. For Kadushin, a given Y”1n1 7ax»n may, in every context in
which it appears, embody or emphasize different properties, depending
upon how it relates to other texts called to the scene or to the life setting
it engages.

Kadushin accepts that the rabbis went beyond biblical thinking, that
they added something new. The nature of this newness is crucial. They
weren’t merely drawing out the implications of what was in the biblical
text; the implications are not intrinsically “embedded” there. On the
other hand, the rabbis were not, in the popular sense, “reading in” their
own ideas. He tries to describe these new elements, how they are related
to the biblical base and, how, from them, in the long view, the rabbis
created Judaism as we know it.

The Bible is palpable and tangible, handed down in narrative, laws,
and poetry, i.e., not abstract or theoretical. There are, arguably, a few

13 Such as Montefiore & Loewe, Bialik/Ravnitsky, Urbach.

14 Examples of different types: Schechter, Urbach, G. E. Moore; Cf. Rosenzweig’s
well-known “Creation, Revelation, and Redemption,” and F. Rosenzweig, The Star
of Redemption (New York: Holt, Reinhart & Winston, 1971). The question is whether
these concepts are implicit in or imposed upon the texts. This is an important question
to be asked about each instance; it also applies to Kadushin.
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general ideas or “higher order principles” such as 71790 p¥ PI% or
T2 vih nanry (For Kadushin, I would say, even these are “rabbinic”
as the rabbis use them, with respect to how they are highlighted out of
the mass of biblical scources).]5

There are also general terms like mn, 7om, 7p7¥, but they mean
something different in rabbinic literature, though never losing their
biblical meaning, !0

The rabbis, moreover, create a new set of terms like: 710 Twbn
119732 ,0101 RYY*n3 and the like, that do not appear as such in the Bible at
all (though they derive from Biblical Hebrew roots) or which appear there
with a different meaning, like 73p7¥ (in rabbinic literature, according to
Kadushin: “charity”). These new terms Kadushin calls “value concepts.”
They grow out of the narrative and legal material. They emerge from it
not by plan but organically, as a dimension of the growth of culture.

They do have a kind of generalizing function, but there is much more.
They are connotative, and their meaning ensues from links to other
narrative and legal materials in varied combinations. This meaning is
ever changing, depending upon-the circumstances and the reasons for
combining texts. 5“1 »npr» are also combined along different axes,
depending upon the issues being considered at the time, the meaning
thus would be incrementally different even in similar contexts, more so
in novel conditions in which the texts are combined in an unexpected
manner.

The meaning will be contextual, never fixed by the most comprehensive
essay on the topic. This would likely be the case even when standard
scholarly essays draw upon the same narrative or legal materials as
Kadushin. These essays are static, but for Kadushin, the value concepts do
not serve as abstract generalities which merely categorize and summarize
available narrative and legal material. Since they are neither definable
as general terms, nor summaries of specific contents, their meaning, in
the long run, depends upon the personal creativity of the one making
the connections. A corollary is that the potential combinations are

15 It is possible to claim, for example, that, despite overlap, 7w 712 in Hosea 14:2
inay be distinguished from the rabbinic value-concept of mwn.

16  For the biblical meanings, see Y. Kaufman’s poxwrn annrit ma»n and the last
chapter of Holtz’s %»1n Y mawnna o%wa.
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near-infinite, depending on the issue, what is needed at the time, and
how the sage views and understands the resources.

Where do the value-concepts come from? Here is a hypothetical
educational construction of Kadushin’s “narrative,” explicit and implicit,
as I infer it from his writings:

From deep immersion of the sages iun the biblical narrative, poetic
and legal material, a concept gradually emerges for them, perhaps for a
long time intuitive, gaining in jurisdiction and power eveu before being
‘articulated as a term. At some point the expression jells in the folk
consciousness of Israel, at least in the awareness of the rabbis.

Once this happens, once the value-concept has a name, narrative
and other materials are drawn to its orbit, expanding its meaning, The
term, casting its shadow on events, becomes a property of them, adding
“significance” to areas of life which may not previously have been seen
as connected to the original narratives, and so on. The process may also
feed back into the understanding of the biblical source texts themselves.

An example: AR KDIOA.

D'NTIR NI is a rabbinic value-concept. The term doesn’t exist in
the Bible, but, through it, the rabbis join narratives which might not have
been seen as connected without the term stressing this one dimension.
It also engages different events in life, giving them what Kadushin calls
the “category of significance,” a dimension not previously felt.!?

PR 777 is another value-concept, one to which Kadushin devotes
attention as an especially exemplary case. In an intuitive way, over a
long period, the rabbis connected practices at different levels under this
rubric.!® In so doing they attached “ethical significance” to disparate
levels of ordinary behavior, customs, mores, useful practices and the

17 Example of *n7R No1di1 not “in” the Bible [Cf. Eltiot Prager]). Avraham Avinu was
doing what later, 2”10, called DX no131. He was hospitable but it was not n0331
LY¥IIR until it was named. Once you have the name, the term, then all the instances
are connected, They become 017X ho15i1. The term includes them all but is richer
than each and the sum total too. It is open for further development. It is creative,
psychologically open-ended. Examples of sources and value concepts retated by the
term, each adding its own nuances: Ta¥ MR 0% BWH 000 WIRY 119 ,DiIoR
IR SWORM YWRR ,%909 ,10% ,0mmaR. See the Tanakh sources aud their related
Midrashim for total picture, Later, DSM2R is seen as perfornting the “mitzvah” of
LI’ hDAo,

18  See Kadushin in Worship aud Ethics: A Study in Rabbinic Judaism (New York:
Bloch Publishing Co., 1963) and Orgaric Thinking.
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like, “the way of the world” which, in any complex culture, are indeed
the roots of ethics, though not often perceived as such. The “phases”
of PR 711 move from characterizing ordinary life in the world to what
the Torah. teaches about proper behavior, then “good manners,” finally
reaching the level of ethical values. 7R 777 becomes the value concept
which includes them all.

Kadushin here is negating the need for an all-inclusive philosophical
“principle” of ethical behavior.”? In a folk culture, there is a spur to
ethical sensitivity and action in everyday life on different levels. There
is a drive to actualization, an affective motivation, a sensibility that
leads people to behave without a preceding philosophical deliberation
stemming from “first principles.”

Notwithstanding, to internalize the value concept of PIR 77 is not
“indoctrination” or “socialization” leading to thoughtless, mechanical
behavior, for Kadushin a crucial claim. Being truly part of a total culture
can mean a honing of one’s sensitivities. The more one does this, a
fine-tuned awareness of distinctions is achieved, of when value concepts
become relevant and how they apply in situations. The general array of
concretizations of P& 777 allows for individual variability. In an organic
historical folk society, this happened often enough to distinguish Jewish
culture. We, on our part, would have to approach the task educationally.

The overall emergence of the value concepts has inherent in it higher
level concepts or elements, major value-concepts, such as D°AR DR
(sic) Yxw* 7R 10 he Kadushin calls these “fundamental” value
concepts though each is a “regular” value concept in its own right,
functioning like all the others that Kadushin has identified. Their major
use is in signifying some common threads in the value concept system
as a whole, bringing some coherence but without rigid categories.

There are also the “emphatic trends” such as love, the individual,
God's presence, and universality, dimensions of the other value concepts,
another mode of integrating them (but only as they are manifested in

‘actual texts or practices). Even as each serves as a semi-category to
organize the others, it interweaves with and rubs off on them. The

19  See his treatment of IR 17 in Worship and Ethics.
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emphatic trend God's presence is the source of his beautifully oxymoronic
concept of “normal” mysticism.2

S. Greenberg understands emphatic trends as “incomplete” value
- concepts in that there are no rabbiuic terms for them.2! The emphatic
trends are particles of energy that propel the value concepts. They add
nuances to the meaning-complex brought into play. The value concepts
and emphatic trends are at work in the process of midrashic interpretation,
the source, in Kadushin’s view, for the dynamic involved when a biblical
verse is interpreted against its bwd m:&:aning.22

Most important, people deeply immersed in the overall network, social-
ized to it, are given the means through which they create autonomously
from within the system. They are not merely indoctrinated with specific
values, They view the world from a deeply internalized vision, and
they can apply that perspective to new circumstances, but they don’t
necessarily do it in a stereotyped way. The more they are saturated,
the more they become masters of what has been internalized, the more
resources they draw from for unique and inventive combinations at their
intersection with an individual’s personality and life circumstances.?3

The rabbis themselves, so immersed, created new ideas which were
seen as Torah, even without biblical proof texts. They speak out of their
rich initiation into the infrastructure of laws, narratives, and synergistic
connections that Max Kadushin describes and which they have made
their own. They see the whole and its possibilities.

In sum, Kadushin describes how the value concepts functioned and
how they became live components of Jewish consciousness. He is
certainly not presenting the history of “what Jews believed about X or Y
concepts in rabbinic times,”

20 Worship and Ethics is a good source for the treatment of YR 1. Worship and Ethics
is the best source for Kadushin’s “normal mysticism.” See also Organic Thinking.

21  See Greenberg's essay in Qchs.

22 See The Rabbinic Mind (New York: Bloch Publisher, 1972) for Kadushin’s treatment
of this issue.

23 The tension between 7% and 101 between 173 and D1, for example.
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Three Analogies

I shall develop three intermediate level analogies. Each points up aspects
of the educational challenge of Kadushin’s construction of rabbinic
thought, and is useful, despite the limitations of analogies, for highlighting
relevant facets of it.

The Analogy to Grammar and Language

Kadushin’s thought is to classical rabbinic thought as grammar is to
language. Kadushin himself in the iutroduction to his Mekhilta commen-
tary24 makes the analogy between the value concepts and the grammar
of a langnage. Languages are not created by grammarians, but grow
and develop organically; in early stages grammar is implicit. Even as
formal grammar develops, there remains a residue that the rules, however
sophisticated, may not control.

Formal grammar is a development, undertaken after the language has
reached an advanced level. Understanding its grammar explicitly gives
the student of a language the power to understand it in greater depth. It
does not, however, automatically nurture a nuanced user of the language,
even to the level of the ordinary “man in the street.”

Hebrew Roots, an Informative Example?

Hebrew roots do not appear per se in the language in use. For all
practical purposes they do not exist; they are shadows. But Hebrew
roots are embedded in the manifest outer forms they assume. Early
grammarians until Ibr Janah in the tenth century thought that roots
consisted of one or two letters. Within this limited framework, they were
able to go to great lengths in understanding, as astronomers could within
the Ptolemaic system before Copernicus.

24 Introduction to the Mekhilta, pp. 14-13.
25  Thanks to Rabbi Robert Rubin for his suggestion about Hebrew roots.
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The discovery (or construction) of the three-letter root system gave
the grammarian a powerful tool for und'f:rstandinsc,r26 and for forming
new words and idioms. A related example: Biblical Hebrew grammar
explains the way biblical tenses?’ function. The biblical text is intuitively
accessible to the modern student of Bible who understands Modern
Hebrew, but not to the extent it was in earlier ages even without a deep
understandiug of formal grammar.

The native reader or speaker may be able to do something with the
language, such as translate with sensitive nuances, but may not be able
to explain what he is doing. The power of explanation makes the deep
structure of a language usable and transmittable. On the other hand, the
fluent speaker or reader (without the grammar) can initiate others into
an intuitive process. At some point in history, that is not enough. For us,
formal biblical grammar is necessary, if not sufficient.

The Nimshal (application)

Rabbinic value concepts, as Kadushin comprehends them, are like He-
brew roots, which only appear embodied. The idea of “roots” is itself a
confruction, articulated to explain an intuitive process which originally
spun itself out according to an inner logic, and which may still, even
today, remain elusively richer than any formal description which tries to
explain it.

Kadushin’s “value concepts,” “emphatic trends,” and “rabbinic dog-
mas” function analogously to the rules of grammar. In the early stages
of a culture there are things, deeds, events, words, thoughts, activities,
tasks in all of their particularity. At this point, overarching concepts and
the counections among them are implicit, primitive, unexpressed, tacit.
They are slowly emergent. They are unspoken and not named. People
do things. They do not necessarily name the concepts that provide the
thrust for activities. They live them spontaneously, without giving them

26 See Nahum Sarna’s “Hebrew and Bible Studies in Mediaeval Spain,” in The Sephardi
Heritage: Essays in the History and Cultural Contribution of the Jews of Spain and
Portugal, vol. 1, eds. R. D. Barnett and W. M. Schwab (New York: Ktav Publishing
House, 1971), pp. 323-366.

27 See S. R. Driver, Hebrew Tenses: A Treatise on the Use of the Tenses in Hebrew and
Some Other Symtactical Questions (Oxford, 1892).
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much thought. The values performn like the roots of verbs, which express
themselves tacitly in explicit language forms.

At a later stage some of the values get named. Once the names emerge,
they become magnets, attracting new particulars to themselves. They then
feed back into the system, giving meaning to other entities not heretofore
seen as connected. It is as if two seemingly unrelated verb forms in
Hebrew are suddenly joined by our postulating that they have a common
root. Once this happens, we have gained power to understand implicit ties
and form new ones. When verb roots or value concepts finally emerge
explicitly, there is leverage available to the one who understands how
they function and how to use them. What is this power?

According to Kadushin, as noted earlier, Rabbinic value concepts have
their roots in the Bible. They are, in fact, crystallizations of material
that appear somewhat ambiguously there. Abraham, a good person, may
be hospitable, but the term &R NOIOA is rabbinic; Abraham doesn’t
know it. The ferm makes it possible to generalize and to apply it to
disparate circumstances. [Similarly, J. L. Borges in his story, “Kafka and
his Precursors,” suggests that it is only because we know Kafka that we
can identify writers pre-Kafka who were “Kafka-esque.” Without Kafka,
we would not see them as having a common thread. For Borges, every
great writer creates his precursors.]

Sometimes there is a biblical word identical to a rabbinic term, like
P, but it gains a different meaning in its rabbinic usage. This new
meaning is a crystallization of material that appears in many contexts in
the Bible. “Charity” (as the rabbis came to understand 7p73 and as they
almost always use it, according to Kadushin) is indeed found implicitly
all over the Bible, embedded in specific stories, laws and poetry, but
mostly without the term. The change in the meaning of the concept and
term 1333 is influenced by the value concept 011 N1 and the emphatic
trend “love,” and makes it possible to interpret a variety of situations
under this rubric.

What then does the 97in, the biblical material, add? It is not just an
outgrown stage! It is, rather, the main substance upon which the rabbinic
value is based, out of which it has emanated. To learn 7730 then is to learn
an apperceptive mass of material. Later, the value-concept retroactively
interprets this mass, lending significance both to new situations and to
other biblical content. This is similar to the language—grammar analogy,
above. The educational task would be to “make it happen.”
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Another Analogy: When Lawyers and Sages “Find” the “Rule
of Law.”

Lawyers, judges and scholars attempt to find the “rule of law” in specific
cases. “In the beginning was the case.” Faced by a new case, judges and
lawyers look for guidance to precedents. But where to look? Obvions
precedents have their uses, but great judges or lawyers seek (and find!)
precedents not substantively related to the case at hand, which can be
construed to embody an implicit and pertinent “rule of law.” The seeking,
and the finding, is likely to be influenced by concepts and values they
already have.

The saine is true for Poskim in the Jewish legal tradition. In the
Talmud, when the Stam Gemara poses au objection or snpport, where
does it come from? It depends upon how the case at hand and those
compared to it are construed, stemming from the qualities and values of
the sages doing the construing.

The ability to contrive the rule of law “embedded” in a precedent is
controversial. Its expression is devised, creative; constructions can be
disputed. They require proof and are opposed by counter interpretations.
It is not necessarily true that, if one is correct, the others are wrong, It
may be difficult, if not impossible, to determine which is correct. All
may be correct in different ways, and the weighting given to each may be
argued. “Correctness” is a function of the whole argument, the context,
the issues for which the precedent is being called upon, and the ingenuity
of the interpreters. Once a rule of law has been asserted, it and cases
to which it is now connected have the potential of being used in other
contexts and combinations.

Majority and minority views of the U.S. Supreme Court, for example,
are composites of varied cases brought together in distinctive combi-
nations, perhaps for the first time. A “rule of law” which links several
cases becomes a key which can open the door to additional cases and
situations. This is one reason that minority opinions of the Supreme
Court often emerge later as more significant, as they are drawn into
new combinations with other minority (or majority) opinions, than the
majority opinions in the original cases. The same is true of Talmudic
arguments, miuority views can be brought together (1719*%) according to
commaoil properties to create a more powerful effect in another case,
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A Third Analogy: Narrative Theory

Kadushin’s thought resonates with trends related to the role of narrative.?

He anticipates what in recent years has come to be called Narrative
Theology.

Kadushin tepresents a critique of those who would reduce rabbinic
thought to Western and Christian philosophical or theological categoties
as the natrative theologians are a critique of those who reduce narrative’s
meaning to propositions.29

Narrative theology30 is a critique of reductionist conceptual and
propositional theology. The essential point ts that narrative is involving
and “experiential;” it expresses more than can be stated in propositions.
To experience narrative is to enter into what Robert Cover called a
nomos, a normative world 3!

28  See Jerome Bruner, “Nawative and Paradigmatic Modes of Thought,” in Learning
and Teaching the Ways of Knowing, the 84th Yearbook of the National Society for
the Study of Education, 1985. See also his Acfual M inds, Possible Worlds, 1986. Cf.
1. Von Maanen, Tales of the Field: On Writing Ethnography (Chicago: University of
Chicago Press, 1988). Narrative ethnography 1s an example of recent approaches in
which research findings are presented as a narrative without much Gf any) discussion.

29  Brunet, op. cit, p. 105 is very apposite to Kadushin: “The narrative mode op-
exates vertically with a view toward maximizing sense at the expense of definite
reference,...sacrifices denotation to connotation. It is for this reason that metaphoric
richness of & story or a line of poetry is as important as the events to which it refexs
and, why, for example a story cannot be reduced to a set of atomic propositions
derived from its particular set of statements.” Also p. 109. “..Or to put it in terms of
the theory of presuppositions, the storyteller depends for the power of his exposition
on triggering presuppositions: it is the only way in which narrative time is made
to be shorter than the events and psychic states that it is narrating. ..Stories, to
achieve the condensation and the tropes that vender them something other than
the mere recountal of events, depend upon establishing a high level of sharable
presupposition; they rest upon what Joseph Campbell many years ago called a
‘mythologically instructed community’ who will know how to assign appropriate
presuppositional interpretations to what is being said.”

30 Cf. Wade Clark Roof, presidential address, “Religion and Narrative,” Review of Re-
ligious Research, 34:4 (1993). Gary Comstock, “Two Types of Narrative Theology,”
Journal of the American Academy of Religion, 35:4, Comstock’s hibliography is a
very complete and useful one for the topic.

31 Robert Cover “The Supreme Court 1982 Term,” Foreward: Nomos and Narrative,
Harvard Law Review, 97:1 (1983).
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In rabbinics the primary materials are the stories, the halakhah and
the experiences, liturgical and otherwise, that flow from the halakhah.
They cannot be reduced to “principles” or “values.” The stories and the
laws, at a depth level, are the meaning. They are more than illustrations
or instances of general ideas. Yet, that meaning is elusive and changes
in different contexts. Some realization of the flow of possibilities is
necessary.

Realizing the corruption of the story that may result from the articu-
lation of meaning [i.e., that there is always more than can be said], is
important; still, a sense of the possibilities, limited as any statement of
them may be, is illuminating.

The Nimshal: Kadushin mediates between a reductionist view of stories
and traditions (they are mere “garb” for ideas and values) and the view
of the narrative “purists”32 that there is no need to g0 beyond stories and
traditions to ideas at all.

There is no way that the “values” of rabbinic tradition can be taught
independently of their narrative (and halakhic) roots. The narrative is
the core, with all the overtones, allusions, texture and richness. But
Kadushin adds a unifying grid which makes sense of a vast tradition
which no longer functions organically for us. To the extent Kadushin’s
model approaches that pre-modern organic functioning, it has educational
potential.

There is a difference between Kadushin coming at the rabbinic world
from the outside and the sages who lived in that world, told stories and
derived midrashic interpretations in a natural way. Kadushin has already
been “corrupted” by his exposure to western thought and values. He can
use these or try to push them aside consciously as he immerses himself
in the rabbinic corpus. But he has to come back and respond in modern
terms, hence his new terminology, to draw his audience in.

The more “conceptual” narrativists enunciate implicit principles. This
goes beyond story-telling alone (in which the principles function sub-
consciously) because they no longer personify an organic culture in which
stories readily express the culture’s deep-rooted values. They simulate
that organic culture which has been broken, trying to express its surface
at least.33

32 Comstock, Journal of Religion.
33 What they are doing is reminiscent of Ricoer’s “second naivete,” in which a member
of a primary culture has ascended to the world of concepts temporarily. These then
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Kadushin looks at rabbinic thought and cultare through his construct to
vocalize the deep implicit meanings which the “naive” person, immersed
in the primary culture didn’t need. He can never fully experience the
narrative directly again from the stance of primary naivete.>* However,
he can approach it with a new instrument, hopeful in its open-endedness
and sophistication, which brings him as close as possible to how rabbinic
culture functioned as a “mind,” without “going native.”

A Broader (combined) Nimshal of the “Rule of Law” and
“Narrative” Analogies

The narrative, or the case, is the meaning. Yet, after you have the
articulation of the narrative’s meaning, or the rule of law,>> the narratives
and cases in law still add something. The case is very rich, with many
possibilities (as is the aggadah or the religious experience). But the rule
of law provides a “hook” that makes the case as a resource for new
situations.

It can be joined with other cases to build an argument that is more
complex than one case alone would be. The connections are not entailed;
they reflect autonomous choice on the part of the one who is deeply
immersed in the law. They are a “construction” of meaning, and many
such constructions ate possible. The case is almost never reducible to just
one conceivable rule of law. It is always richer. The rabbis who generated
the value concepts, as per Kadushin, partake of such construction,

This open quality derives from and contributes to the personhood of
the “generator.” That is, each time a valid linkage is made, the originator
of that nexus has created uot only the connection but, in another sense,
himself.

The medium is the message. In this light, aggadah and halakhah
(texts) would be taught with an emergent sense of their embedded value

are turned back upon that culture as a perspective heretofore unavailable, enabling a
conceptual analysis in depth. As the concepts are integrated into the culture, there
may be a new synthesis. But the culture can never be seen again as it “was.” See
references to Ricoer in Comstock, ibid.

34 Ricoer, see n. 33.

35  Or “presuppositions” as per Bruner’s footnote 19,
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concepts, but also in relation to specific contexts. The dynamic interplay
would never be pinned down or frozen.

Kadushin himself, in his most detailed expositions, can only point
the way here. The interplay is not necessarily “there” already. It is a
creation, Since, for Kadushin, the value concepts, cases and narratives
configure an organic system, different ones would come into play in
different situations. In other words, a narrative or case is never reducible
outside its sefting to a predictable concept.

It is not only the already named topics (value-concepts, etc.) which
Kadushin’s present writings exemplify, that are educationally critical, but
also the as-yet-unfound imaginative constructs, new rabbinic terms that
will be identified in the literature. These cannot be predicted in advance.
Interactions between the texts and life would stimulate unique responses.

Educational Implications: A Step Towards the Practical

“The medium 1s the message.” How difficult this commonplace is to
realize! Kadushin’s presentation may be linear, but we are called upon
to translate it back, to reconstitute it as “organic.” It is for the teacher or
curriculum developer to do this; it has not, for the most part, been done.

In Jewish education those who would be asked to create such a
curriculum, or teach it, did not learn it the way they would need to imagine
it. It 1s, therefore, a “bootstrap” operation. The curricular approach would
have to be created in the doing, and continually renewed. There would
be a shuttling back and forth between the developing theory and concrete
materials. Here too, Kadushin can only point the way.36

The curriculum writer or teacher is involved in the discovery of the
connections. Kadushin’s existing finished work is a basic resource, but it
is his method that needs following. The material is open and developing,
never completed or closed. Teacher training in this model would be a

36 B. G. Glaser and A. L. Strauss, The Discovery of Grounded Theory: Strategies for
Qualitive Research (Chicago: Aldine, Atherton, 1967), the approach to qualitative
research by Anselm Strauss could be important here. I have tried to suggest how
this might be done in a simple way in the Ben-Zoma case appended. See also the
dissertations of Prager and Kaunfer (n. 3).
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sophisticated version of the way teachers would teach students. (Here we
have the problem of iufinite regress: who teaches the teacher trainer?)

The curriculum developer has the value concepts in mind, but teaches
the text. The value concepts provide for the organic projections to other
texts which might not be apparent otherwise. Two texts which may seem
not to be connected can be so, from the perspective of the value concepts,
Identifying these concepts, even when the value ferm 1s embedded, not
explicitly mentioned in that text, provides a potential connection, a clue
for which text to teach, but in a very different way than, say, Montefiore
and Loewe.

The material out of which the grid emerges and which it then reflexively
interprets is primary. Kadushin’s writings are for the teacher and the
curriculum developer, not for the students. They are a curricular, not a
pedagogic resource.

The individual is first created by culture. But then the tables are turned,
and a choice is made (not always consciously) of those elements which
will nurture and serve the unique expression of the particular person. He
is formed by the culture, but then franscends it and creates it. This is
done paradoxically out of commitment to the culture itself.>?

Therefore, when Kadushin names the value-concept in his Mekhilta
Commentary, it does help you teach the Midrash (not the details of the
text, but to go below the surface). It connects relevant texts. It helps to
construct curriculum. You want the texts, not the terms, but the term is
key to the juxtaposition of materials generative of new understandings.

The terms remain open-ended. Narratives change in their potentials,
depending upon use and context.3® The event, and the principles, of
the Nuremberg Trials, after the fact, become a motivating source for
the obligation to resist immoral orders. It then draws other comparable
instances in, but remains open to new meanings too. Still, the “thick”
details of the trial-event anchor the meanings as new crises confront that
paradigm.

37 In Richard Peters’ view, in his classic “Reason and Habit: The Paradox of Moral
Education,” one doesn’t even know how to make an antonomous choice unless and
until he first understands through experience what it means to have an obligation to
a real norm. In Moral Education in a Changing Society (London: Faber and Faber,
1963}

38 Robert Cover’s “Nomos” (op. cit.) and “The Folktales of Justice: Tales of Jurisdic-
tion,” Capitol University Law Review, 14 (1983).
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Thus, texts, activities and observances need to be chosen that best get
at the value concepts and the organismic complex as a whole. To expand
on a concept in a curricular way, one doesn’t discuss the value concept
in the abstract, but introduces more sophisticated texts, motre broadly
applicable, more potentially combineable with others, When to introduce
the terms embedded in the texts would be a research question.

Once the grid is identified for us by Kadushin the tendency to work
towards a “rhetoric of conclusions,” that is, to see the value concepts et
al., as something to be taught directly is a temptation. It would have to
be struggled against.

What is needed is a effort to change the way we think about Jewish
tradition. We might be able to recreate, with Kadushin’s help, at least a
taste of organic tradition and culture. This would be done paradoxically
by people educated linearly, who get there inspired by Kadushin’s linear
presentation. I suppose that Kadushin is probably prey to the same
problems that Dewey had. But that is another paper.39

Epilogue: Back to Ben-Zoma

THE KEY: Every man [08 92] is taken by 172 to be the meaning of 9on
1151 — mikol m’lamdai, “All my teachers™).

But how does Ben-Zoma get to this interpretation? 1 suggest here, in
spirit of Kadushin, a hypothetical projection of the steps in the process:

1. Bvery “man” is unique, an individual, created by God, in God’s
image. (@*mM28 %% bR are examples here — not exhaustive — of some
value concepts at play, value concepts which are presumed by Ben-Zoma,
deriving from his natural immersion in Jewish sources.)

2. Bvery person therefore has something unique, significant, and
Divine which is not in anyone else. (Cf. M. Sarnhedrin 3.5 the material
about God creating every man in likeness of Adam, yet each is unique,
(PWRI2 YN ,0PR 812 °PWra ,0TR are some value concepts here.)

3. Everyone has, therefore, something that I don’t have and something
that I don’t know. Everyone has, therefore, something to teach me. To

39 See Joseph Schwab’s essays on Dewey, “The Creature as Creative,” Journal of
General Education, 7 (1953), pp. 109-21, and “The Impossible Role of the Teacher
in Progressive Education,” Schaol Review, 67, pp. 139-159.
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be open to another person, then, is potentially to bring out, in response,
something in me which I didn’t have before. Value concepts: 720 ,1935
PR M ,01D° 0MD.

4. Therefore, every man is worthy of being learned from and respected
and all men, (ie., all people) are my teachers. 1 need to be open to
learning from them. Value concepts: DR 93,770 711%n

5. Thus, the verse in Psalms is interpreted for Ben-Zoma’s purposes
as: “I have learned from all my teachers.” Why? Because I have learned
from every person (91X 951) all of them being, at least in potential, my
teachers!! (Which is itself not the pshat of the verse in Psalms. In fact,
it is quite different, viz., “I have learned more than my teachers!”).

6. But, how does this make me a 8517 A bon is someone who tries
to learn what he doesn’t know. And every person is someone who can
teach us something we don’t know.

Ben-Zoma’s interpretation of the verse from Psalims is an example of
a basic principle of Kadushin: when a verse is understood in opposition
to its pshat, it derives from the influence of value concepts, emphatic
trends, and rabbinic dogmas.

7. Some of the latter here are: ,09% ,i7h TddN ,PRIW? ,NPIaT Mad
PPWRIS TWYD oMK oY% ,nwR1a 1wy would be, in Kadushin’s view
a “rabbinic dogma.” These value terms emerge from biblical roots in
narrative, law, prophecy, poetry, prayer, as each is ultimately named. The
new idea of Ben-Zoma (that a bon is someone who learns from every
man) emerges as a crystallization of them in this context. They become
the impetus source for reinterpreting the verse in Psalms.

8. Though the main source is Jeremiah 9:22-23 1121 Y9nn Y&, Ben-
Zoma doesn’t limit himself to the pshat of what Jeremiah says. He speaks
out of the whole gamut of value concepts in the organic complex.

9. Relevant emphatic trends: universality, individual, love, God’s
presence (i.e., in this case: D MIPX Q%Y in every individual). To be with
another human being is to be in the Presence of God.

In terms of Curriculum and Teaching: we would work back from
Ben-Zoma's statement to these hypothesized primary sources of his
thinking. The background of the teaching of the Ben-Zoma text would
consist of source texts for the various value-concepts and emphatic trends
indicated.






A Pre-Curricular Study of Students’ Attitudes Toward
Family and Jewish Values as Reflected
in Classroom Responses to Rabbinic Tales

The Research Methodology

Barbara Wachs

Barbara Wachs 71 died tragically and heroically in 1997 in Israel.
was privileged to be the sponsor of Barbara’s doctoral dissertation
at the Jewish Theological Seminary of America, Department of
Education. It was well-researched and innovative, a creative take on
the field of Jewish family education, combining her commitments to
intensive Jewish text study, the Jewish family and family education.
It led to her move to Philadelphia’s Auverbach Central Agency for
Jewish Education where she directed the program in Jewish family
education with great impact on colleagues and the community.

Though Barbara’s research was a springboard for her achievements
in Jewish family education, I had hoped that she would develop
aspects of it for the enlightenment of her colleagues. Now, sadly,
I offer this edited version of her methodology chapter, naws®? 1,
which I believe to be of interest to colleagues and to the field of
research,

The research that Barbara describes in what follows was richly im-
plemented in her dissertation as a whole. The findings are alluded to
and implicit in this methodology discussion, but a fuller description
of the study, with its findings and implications is beyond the scope
of this paper.

What follows, therefore, is an edited version of Barbara’s method-
ology chapter. Especially to be noted, in my opinion, are the
following:
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Barbara Wachs

1. Her idea of “pre-curricular” study, a research effort to prepare the
ground for full curriculum development.

2. Her application of participant observer research methods and
reader response theory.

3. Her coding protocols, which are an adaptation of reader response
theories to the analysis of classroom interactions.

4. Her nuanced use of traditional Jewish texts, in this case rab-
binic aggadot, as a research instrument for the broad area of
family education. This is an extremely innovative connection and
contribution.

I have abridged and edited the chapter, trying to keep the substance
and the spirit of her writing wherever possible, especially in those
parts where I thought it important to preserve Barbara’s voice. 1
hope that she would have approved.

T2 TS
Joseph Lukinsky

Participant Observer Research

The immediate goal of this research was information on students’ atti-
tudes toward the family and to Jewish value-concepts. The long-range
purpose was providing a source for curriculum projects relating to the
Jewish family.

Patticipant observation was the qualitative methodology chosen for this
research, Participant observers collect material from sustained contact
with subjects in their normal settings.! What people do and say in their
own hatural environment, in this case, the classroom, and how they

i

Robert C. Bogdan and Sari Knopp Bilken, Qualitative Research for Educators:
Introduction to Theory and Method (Boston: Allyn and Bacon, 1982), p. 27,
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judge and respond to it, becomes the focus for gaining the subjects’
perspectives,

The method avoids the problems of interviews, individual or group,
in contrived settings, where subjects may posture, giving answers they
think are expected. With participant observer methodology, the focus
is on the classroom process, with students observed daily for an entire
course, rather than on some end product.3 The method enables observing
and recording over time, instead of a brief testing period, noting long-
term changes. It also permits observing of all that transpires, including
non-verbal responses, whether pupils internalize elements of teaching
(e.g., by using, in new contexts, Jewish value-concept terms studied) and
pupil sirategies used in response to the teacher and the text.

Teacher and student behaviors and interactions, as well as student-
student, student-teacher and student-text, can be noted. Participant ob-
server research does not test preconceived hypotheses but seeks to
ascertain what is important to the suij&:cts,5 their self-definitions and
concerns. Data analysis is inductive, a picture is gradually constructed
as information is collected and examined.® The approach is democratic
in its appreciation of subjects’ points of view, ™

Pedagogical qualitative research is especially useful in providing
researchers with :angible, if tentative, extrapolations about the broader
field.® Our research uncovered family issues of most concern to students.

T was both teacher and researcher. In order to be successful at both, I
had to clarify these roles for myself and to the students. As Stenhouse
notes, the approach works only if students understand that the teacher’s
research is for the improvement of teaching, to make things better for
them.? Otherwise, students tend to resent being “subjects” and sabotage

2 Robert C. Bogdan and Steven J. Taylor, Introduction to Qualitative Research Methods
(New York: John Wiley, 1975}, p. 23.

3 Bogdan and Bilkin, op. cit., p. 28.
4 Peter Woods, Inside Schools: Ethnography in Educational Research (London: Rout-
ledge and Kegan Paul in association with New York: Methuen, 1986}, pp. 11, 13.

5  Bogdan and Bilkin, op. cit., p. 29.

6  Bogdan and Taylor, op. cit,, p. 26.

7 Woods, op. cit., p. 10.

8  Bogdan and Taylor, op.cit., p. 32.

9  Mentioned in Lee S. Shulman, “Those Who Understand: Knowledge Growth m

Teaching,” in Educational Researcher, 1986, p. 14.
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the effort, with the consequence that they do not behave naturally or
respond spontaneously. This gaining of access is called the “bargain”
by Bogdan and Taylor,10 an unwritten agreement defining the mutual
obligations of subjects and researcher.

Teacher generated research is important for many reasons. Stenhouse
claims that:

All well founded curriculum research and development, whether
the work of an individual teacher, of a school, of a group working
in a teacher’s center or of a group working within the coordinating
framnework of a national project, is based on the study of classrooms.
Teachers” work should be studied (by others) but teachers need to
study it themselves. !

According to Fred Erickson, one of the nice features of this type of
research is that:

You don’t have to be a Ph.D. social scientist or educator to learn to
prepare useful case materials. Given proper support, teachers and
teacher educators can contribute to the case literature themselves. 12

The participant observer/teacher usually utilizes audio tapes and notes
of ‘her reactions both to them and to the class sessions. In some cases,
student interviews are conducted. The teacher/observer analyzes activities
according to her interests. I initially chose primarily to hightight students’
responses to the texts and comments to one another. I presumed that
these were all that was necessary to comprehend student opinion. During
the second year I realized that students’ responses were affected by the
teacher’s replies and methods. I then developed categories for better
understanding the latter,

Qualitative research is not about generalizable samples; it is about
the depth study of singular settings. In this, generalizing is problematic.
This can be mitigated somewhat if a common vocabulary of concepts
and theory exists for reporting the findings. However, when the existing

10 Bogdan and Taylor, op. cit.

11 Lawrence Stenhouse, An Introduction to Curricular Research and Development
(London: Heineman, 1975), p. 55.

12 Jbid,, p. 142.
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language proves inadequate, the teacher/researcher may have to propose
new concepts and new theory.”’

Elliot Eisner in recommending qualitative methods for educational
research, notes that until recently:

The idea that there are multiple ways in which things are known,
that there is a variety of expressive modalities through which
what is known can be disclosed, simply has been absent from the
conversations that animate the educational research community. 14

The participant observer method provides for the sensitive and self-
critical subjective perspective of au observer who is expert in a particular
setting. As Eisner said:

The researcher is the key instrument. Her insight is crucial. The
non-discursive use of language and metaphoric precision is the
central vehicle for revealing the qualitative aspects of life.1?

I perceived participant observer methodology as the most productive
for my investigation. Since its core involves recording and analyzing
the subjects’ own statements in normative settings over a long period, I
found it excellent for the investigation of students’ responses to classical
rabbinical texts in my courses on the Jewish family.

Participants

The students attended Akiba Hebrew Academy, a community Day School
in suburban Lower Merion Township outside of Philadelphia. They came
from almost all the neighborhoods in Philadelphia and suburbs where
Jews live,

There were seventeen students in one class and twenty-two in the
other, Most were in intact families, three in blended families but also
visiting their non-custodial biological parents, two students had single
parents, two had parents who were converts and one was in a joint

13 Ibid., p. 154.

14 Elliot W. Eisner, The Educational Imagination: On the Design and Evaluation of
School Programs (New York: Macmilian, 1979), p. 198.

15  1bid., p. 200.
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custody arrangement. Levels of elementary Jewish education varied. Half
had attended elementary day schools, thirty percent afternoon religious
schools, while, for twenty percent, this was the first formal Jewish
education.

The first group of students, seventeen seventh graders and three eighth
graders taking a year-long Midrash course taught three times a week,
were grouped by Hebrew level, second highest in the lower school (6th
through 8th grade). The texts and language of instruction were almost
always in Hebrew.

The second group, twenty-two seventh graders taking a ten-week mini-
course on the Jewish Family met once a week. They were heterogeneously
grouped from various Hebrew levels, with the texts in Hebrew but the
discussion in English.

I'mention the family configurations of the small student sample because
both groups reflected the varied Jewish communal family structures
and living arrangements; also in order to see whether different family
structures influenced students’ attitudes and feelings toward family life,

Procedure

Students started the semester with a textbook anthology of Midrashim,
with some biblical verses and Misknayot, topically divided (e.g., Zedakah,
Ahavat Hab’riot, Kibud Av Va-em, Derekh Erez, etc.). Concurrently, the
students were taking a course in Jewish Life-Cycle. Since I was teaching
both, I had the opportunity to use the Midrash class to supplement the
life-cycle material with aggadic accounts of real people living the life
cycle mizvot. The following mishnah initially served as a framework for
the aggadot:

“A father is obligated to circumcise his son, redeem him, teach him
‘Torah, obtain a wife for him and teach him a trade; some say to
teach him to swim.” Kiddushin 29a

I then introduced aggadot that touched on the events mentioned in this
mishnah. Not all the aggadot in the printed anthology were used, and
xeroxed aggadot were added. As the semester progressed I included
aggadot not tied to rites of passage and celebrations, shifting my focus
in order to enable students to see that Jewish family life involved living
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according to Jewish values all the time, every day. About one third of
the sessions were recorded, and my own comments were included in
the transcriptions. When possible, I jotted notes during classes that were
not recorded, and, after class, more exteusive observations. The family
aggadot were only part of the course and were taught throughout the
year. Since 1 had taught this group of students before, they knew my
teaching style, which encouraged close textual reading and open class
discussions.

The Second Group

The students in this group studied the aggadot for their mini-course
on the Jewish Family, with additional aggadot added to that anthology
which focused on individuals facing dilemmas or problematic situations
in which they had to choose between two Rabbinic value-coucepts. I
wanted to demonstrate that acceptance of a general world view such
as the Rabbinic does not eliminate the necessity of making choices. In
studying the aggadot, students would encounter real people choosing
and establishing priorities. All sessions were recorded and transcribed,
including the participant-observer’s comments.

The students in this section had never studied with me, although they
knew me as the advisor to many school clubs. They initially resented the
course insofar as it replaced what they had perceived as “free” period.

Coding

In my first review of the taped discussion protocols, I began with a rough
categorization of anticipated responses. The broad categories were:

1. Students’ responses or comments to the text

2. Students’ personal responses

3. Students’ responses to each other.
Sub-headings were developed almost immediately and refined as the
year progressed, with new sub-headings created as additional patterns
were detected. For example, when I noticed the pattern of “interpretation
of the aggadah by means of personal analogy,” I established a new



40 Barbara Wachs

sub-category under the rubric of “comments about the text.” This had
not been anticipated.

- Reading the protocols, I would place a coding category indicator
next to each section. I soon realized that to be precise about students’
reactions, I would have to divide their comments further into two
major categories: one, where the primary focus was the text itself,
such as descriptive and interpretive statements about the aggadah, and
another, in which the responses were essentially personal. These personal
comments were sometimes directed away from the text, for example,
to the student or his family. Other personal comments, while directed
at the text of the aggadah, indicated emotional involvement, such as
interruptions during analysis as the student identified with the character
under discussion. Applebee, a major scholar of the “response to literature”
school, labeled such comments as personal statements or statements that
indicate engagement/involvement.'® Much time was spent rereading the
protocols in order to code accurately. When I noticed that material did
not directly fit into the above categories, I added new ones, such as
evaluative statements and non-verbal behavior.

I began coding the first year group with the categories established
previously. However, now, since I realized that the teacher’s behavior
was important, I established refined classifications, in which teacher
behavior was analyzed too, as well as references to students’ interpretive
methods.

I was helped immensely in establishing and refining my categories
by Alan Purvis’ content-analysis scheme for classifying responses to
literature.!7 Purvis classified responses to literature into categories of
engagement, involvement, interpretation, perception and evaluation.1®
I modified his category of engagement-involvement and divided it into
(1) statements directed at the text, i.e., expressions of feelings about the

16 See Arthur N. Applebee, “Studies in the Spectator Role: An Approach to Response
to Literature,” in Researching Response 1o Literature and the Teaching of Literature:
Points of Departure, ed. Charles R. Coopet (Norwood, NJ: Ablex Publishing, 19835).

17 Alan C. Purvis, Elements of Writing About a Literary Work: A Study aof Responses to
Literature (Urbana, I11,: National Council of Teachers of English, 1968).

18  Alan C. Purvis and Richard Beach, Literature and the Reader: Research in Response
lo Literature, Reading Interests and the Teaching of Literature (Urbana, Il1.: National
Council of Teachers in English, 1972).
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text and one’s relation to it, and (2) expressions directed away from the
work, i.e., references to personal experience and associations.

The perception category was divided into (1) narrational retellings,
and (2) descriptions of particular aspects of the work (language, setting,
characters, etc.). Interpretation was divided into (1) interpretation of
parts of the work, and (2) interpretations of the whole. Evaluation was
divided into statements about the meaningfulness and the evocativeness
of the text. Each of these categories may have their own sub-headings.

Odell and Cooper’s system for describing readers’ sfrategies in ex-
pressing their responses was particularly helpful.'® Their system of
coding is similar to mine. For each strategy under investigation they ask
questions. For example, in the case of contrast: how did the students
use contrast within the text, within the character or between two or
more aspects of the text? Did the student identify contrasts between the
text and himself (i.e., between a character’s statement and the student’s
understanding or between other elements, such as a character’s values
and the student’s experiences and values)? Finally, does the student
note contrasts within himself (¢.g., ambivalent feelings, contradictory or
incompatible values) outside the text or between two or more students’

responses to it.

" The categories used in the first group were established and refined by
reading and rereading the protocols. This was done without benefit of
the formal systems mentioned above.2® When I referred later to these
schemes, I was pleased to note that my instincts were sound and that my
categories were very similar, What I lacked was the terminology, but I
was able to incorporate some of their terminology into my final coding
system, This enabled me to sharpen and clarify the first year’s categories
and to recode the entire first year protocols with them. I did not follow
these “response to literature systems” exactly because they were oriented
toward the technical strategies readers use in response to literature being
read (e.g., classification, time sequence, and focus.) My concern was not
with the students’ techniques while reading the aggadot but with the

19 Lee Odell and Charles R. Cooper, “Describing Responses to Works of Fiction,”
Research in the Teaching of English, 10 (1976), pp. 203-225.

20 Charles R. Cooper, “Empirical Studies of Response to Literature,” Journal of
Research and Development in Education, 16 (1983).
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content of the responses. The following is a list of my coding categories
in their final formulations:

Coding Table

1. Teacher Role
A. Helping students to generalize
B. Providing information
-1. General 2. Jewish
C. Correcting misinformation
1. Jewish 2. General
D. Facilitating participation
1. Non-directive behavior
2. Wait-time after questions
3. Types of questions asked
a. Informational
b. Judgmentai
4, Telling persoual anecdotes
a. Before students tell theirs
b. After
5. Referring to students’ contributions
a. Asking for student reactions to other students’ comments
b. Including students’ names when referring to their contributions
¢. Validating their contributions
d. Listening to students’ personal stories
e. Referiing to presence of tape

11. Student Responses
A. Personal statements (engagement-involvement)
1. Away from the work: about the student
a. An autobiographical digression (about family)
i. during analysis ii. after analysis
b. Autobiographical digression (about self)
1. during analysis ii. after analysis -
¢. Comparing student’s family to those of other students
d. Free expression of feelings about own family
¢. Sharing information about own family
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f. Deriving personal insights
g. Techniques used for not revealing that example given is personal
2. Comments to the work (about the aggadah)
a. Providing personal analogies to exemplify the aggadah
i. Direct interpretations during presentation of text
a. when solicited by teacher
b. spontaneocusly by student
il. after textual analysis, when asked
b. Identifying with feeling of characters, or something character did
c. Providing modern parallels, not personal
B. Descriptive Statements (Perception)
Narrational 1etelling
C. Interpretive Statements
1. About parts of aggadah
a. Characters
i. Defending or identifying with behavior of the character
ii. Providing solutions for characters’ dilemmas
iii. Criticizing the character’s behavior
b. Scenes, settings, misunderstandings
2. About whole (entire text)
a. Identifying and acceptance of value-concept mentioned in text
b. Ignoring important points of story
¢. Missing point of story
d. Making minor themes central
e. Issues of concern: Topics raised even when not in story
D. Evaluative Statement or Behavior
1. Changing the focus of the aggadah
2. Integrating previously learned material
3. Using traditional terminology
4, Topics generating total involvement
5. Behavior indicating enthusiasm and involvement
a. Verbal
i. Talking at once
ii. Insisting that they must be heard
iii. Cross discussion
iv. References to discussions at home of topic
v. Reading from the text
vi. Asking teacher her opinion about her personal life
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b. Non-verbal
i. Seating (within circle, with group or not)
ii. Percentage of student participation
6. Behaviors indicating lack of interest
1. Disruptive behaviors
ii. Seating
iii. Percentage of students participating
E. Miscellaneous Categories
1. Types of student misinformation
a. Jewish law, Jewish history
b. General information
2. Students’ definitions of Jewish family

Reliabitity

My coding of the protocols was randomly reviewed by other teachers in
the Akiba Academy Judaica department and by Professor Saul Wachs
(Graetz College, Philadelphia) to check the accuracy of my assignment
of student statements to the coding categories. The correlation between
these informal reviews and my coding was high. In one case, disagree-
ment led to a new sub-category. We were having difficulty assigning
responses to the category, “providing personal analogies during the
interpretation of the aggadic text” (11.A.2.a. above). It occurred to us that
the reason we disagreed was that some of the personal analogies were
spontaneous, while others were the response to teacher solicitation. This
clarification led to new subcategories: I1.A.2.a.i.a. (above) for teacher
solicited analogies and i.b. for students’ spontaneous contributions.

This general agreement made me feel that my coding decisions,
based primarily on my reading and rereading of the protocols and my
assignment of the statements to the categories, were valid. The coding
therefore has a subjective dimension, deriving from my presence in
the classroom and my judgment. Most of the student comments were
assigned easily to the predetermined categories. Occasjonally students’
responses fell into more than one category which made the decision
difficult. For example, when the students were asked why they thought
R. Hiya confessed to his father that he had been reversing his father’s
requests to his wife (B. Yevamot, 63A) the student’s answer was:
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If 1 tell the lie to stop a fight and the father believes him, and they
find out, he could start fighting all over.

It initially seems that the student is talking about her own family but at
the end she addresses the aggadah. It is not clear whether this should
be coded as a statement away from the aggadah about the student’s
behavior in her family or a comment to the aggadah where the student
is using the personal reference to explain the behavior of the characters
in the aggadah. 1 felt in this case that it was the second type of response,
because, although the answer does start in the first person, the student’s
major focus seems to be the people iu the aggadah. (It also could be
both. Ed.)

Content

The aggadot were taken from the Babylonian and Jerusalem Talmud,
Bereshit Rabbah, and Beit HaMidrash.2!

Each of the aggadot dealt with events that occurred to a Talmid Hakham
or to members of his family. The aggadot contain events which concretize
the value-concepts, as formulated by Max Kadushin:22 Avodah, Avodah
Zarah, B’rit (Milah), Bikur Holim, Bitahon, Derekh Erez, Emet, Gemilat
Hesed, Gidul Banim, Gilui Arayot, Halbanat Panim, Hasedei Umot
Haolam, Kabbalat Ol Malkhut Shamayim, Kibud Av va’Em, Kedushah,
Kidush Hashem, Mishpahah, Mitzvah, Pikuakh Nefesh, Rahamim, Sakhar
va’Onesh, Shalom Bayit, Shefikhut Damim, Sheker, Shimush Talmidei
Hakhamim, Talmud Torah, Tefillah, Yirat Hashem, Zaddik, Zedakah,

These value-concepts were developed during the Talmudic or Rabbinic
period and are the core values of Judaism, in that Judaism today is rooted
in Rabbinic Judaism. As the historian Gerson D. Cohen noted:

21 Talmud Bavli: Yevamot 63A, Pesachim, 11B; Talmud Yerushalmi: Kiddushin 1:1,
15¢; Kiddushin 1.7, 61B; Peah 1:1. Shabbat 1:2. Beit Midrash: Helek Vov, Tosefta
Avot Zara. Bereishit Rabba: 42B Aleph, 95, p. 1232,

22 For a description of the characteristics of the value-concept, see Theodore Steinberg,
Max Kadushin, Scholar of Rabbinic Judaisin: A Study of hils Life Work and the Theory
of Valuation Thought (Unpublished Doctoral Dissertation, New York University,
1979), pp. 101-112.
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During this period the Jewish people undergoes a metamorphosis
so thorough and pervasive as to cast its character in a mold
practically unchanged to modern times. This mold, called Rabbinic
Judaism, became the abiding legacy of Talmudic civilization to
future generations of Jews and Judaically oriented Gentiles.?

The selection of aggadic sources for Rabbinic value-concepts and the
choice of seventh grade for this curricular project were determined
by assumptions about the nature of children’s psychological, cognitive,
moral, and religious development, and about the aggadot as teaching
stories.

Almost all the students in the seventh and eighth grades are in the stages
of pre-adolescence or early pub:&:rty24 and have moved from the phase of
concrete operations to that of formal thinking. They can compare, match
and react to experiences independent of personal experience.

Since the students’ ability to criticize the social environiment realisti-
cally and to judge moral conflicts objectively based on the recognition of
laws and rules have increased,? this is a good time to introduce the study
of aggadic material. The main characters in aggadaic stories operate in
a framework of value-concepts. Students’ ability to role-play and to
imagine others’ feelings, coupled with their growing awareness that
individuals operate by rules or standards of right and wrong, enhances
their appreciation of behaviors exhibited in the aggadah. Growth in
children’s capacity to identify with and be interested in others enables
them to judge situations from a wider perspective, The ability to role-play
and to imagine as someone else, nurtures social and moral growth at
this stage. It therefore seemed a particularly good time to teach aggador,
in role-play the students would be able to empathize actively with the
characters in the aggadot despite their distance in time,

Kohlberg and Turiel stress that there is no such thing as passive
acceptance of morals and values. 26 Children must interact with problems

23 Gershon D, Cohen, “The Talmudic Age,” in Great Ages and Ideas of the Jewish
People, ed. Leo W. Schwartz (New York: Random House, 1956), p. 143,

24 Reuven Kohen-Raz, The Child from 9-13: The Psychology of Preadolescence and
Early Puberty (Chicago and New York: Aldine-Atherton, 1971), p. 211.

25 Ibid, p. 11.

26 Lawrence Kohlberg and Elliot Turiel, “Moral Development and Moral Education,”
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in the text or the social situation and reformulate their position. It is the
disequilibrium evoked by the “new,” in this case, by the aggadot, and
discussions of them, that move them fo a more sophisticated level of
development.27

Classical Jewish education has used text study as a means of modeling
behavior.?® From the aggadot, a selection based on the behavior models
of the Rabbis and the ethical dilemmas and conflicts of Rabbinic value-

concepts contained therein.

Rabbinic Midrash and Jewish Values

Midrashic literature, in particular, seeks to impart ideas, value-concepts
such as Zedakah, Torah Malkut Shamayim, Derekh Eretz, and scores of
others.?” These concepts are indeterminate in meaning; they stand for
ideas, but not for complete, fully formed ideas.3° Being non-definable,
these value concepts are flexible, responding to and expressing different
human personalities. The value term conveys an abstract, general idea
common to members of the group, constituting a complex meaningful
and colorful enough to make of the individuals who employ it a unified
recognizable group.31 Kadushin feels these terms were not used by the
Rabbis (Tanaim and Amoraim) only; abstract valuational thought was
practiced by the entire people.>® Rosenak too, in his discussion of the

in Psychology and Educational Practice, ed. C. S. Lesser (Gleuview, Ill.: Scott
Foresman, 1971), pp. 410-465.

27 J. Langer, “Disequilibrium as a Source of Development,” in Trends and Issues in
Cognitive Developmental Psychology, eds. P. Muissen, J. Langer and M. Covington
(New York: Holt, Reinhart and Winston, 1969), pp. 22-37.

28 Barry Chazan, “Jewish Education and Moral Development,” in Cognifive Develop-
ment Theory and Moral Developnient, ed. P. Munsey (Atabama: Retigious Education
Press, 1980), p. 304.

29  Max Kadushin, The Rabbinic Mind (New York: The Jewish Theologicat Seminary
of America, 1952), Secoud Edition. Appendix by Simon Greenberg (New York:
Blaisdett, 1965}, p. t4.

30 Kadushin, op. cit., p. 2.

31 Kadushin, op. cit., pp. 2, 3.

32  Kadushiu, op. cit., p. 37.
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commonplaces of Judaism (Torah, Am Yisrael, Eretz Yisrael, God of
Israel, Messianism) notes that.

The specific content of these commonplaces is ambiguous until it
is related to a specific historical, ideological or normative halakhic
context. Each tradition, law or story is a description of such a
context. >3

If the students are not exposed to texts embodying these value-concepts
or commonplaces of Rabbinic Judaism, they will not encounter the
concretization, development and relationship of the clusters of value
concepts. The valuational terms represent concepts that distinguish Ju-
daism from other groups. The maintenance of this special character is
a function of the transmission of the group’s valuational terms. Since a
unique quality of the value-concept is that it is largely untranslatable, 34
I felt it was essential that students study both aggadic literature and
halakhah, the concretization of the aggadic concepts.

Early adolescence is also a period of integration of the lessons of
childhood and preparation for the next developmental stage.35 I hoped,
therefore, that the presentation of basic value-concepts of Rabbinic
Judaism at this point would provide for the possibility of students
choosing to integrate them into their own value systems.

Based upon theories of cognitive and psychological developmentalists,
I assumed that students capable of taking another’s perspective, who also
study aggadot, would have the opportunity to identify with live models of
normative Jewish value-concepts. In addition, since the discussions took
place at the developmental period of integration of normative values, we
would be providing the possibility for internalization of Jewish values.

Although the primary goal was to investigate the students’ attitudes
toward family, Jewish family life and Jewish values by observing their
responses to the material studied, I was aware that one of the curriculum’s
goals was to facilitate identification with these Rabbinic role models
whose lives were guided by normative Jewish value concepts. The

33 Michael Rosenak, Commandments and Concerns: Jewish Religious Education in
Secular Society (Philadelphia and New York: Jewish Publication Society, 1987),
pp. 102, 103,

34 Kohen-Raz, op. cit., pp. 1§, 21.

35 James Fowler, Stages of Faith: The Psychology of Human Development and the
Quest for Faith (San Francisco: Harper and Row, 1981), pp. 108, 149,
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aggadot had been chosen for their potential to serve as hero stories and
on the assumption that it would be easier to review students’ responses
to simple stories with sharply drawn characters.

James Fowler identifies the faith stage of the school-child (6-12) as
the “mythic/literal.””>® This is the stage when children begin to “employ
‘stories or myths, whether cultural or religious, to express their sense of
an ultimate environment.””>7 At this point they internalize stories, beliefs
and observances denoting belonging to the community.

The new emerging capacity of this age is the connection to narrative,
story, drama and myth as a way of giving coherence to vexpverivence.38
It makes sense to expose the students at this time to biblical narratives
and aggadot containing these elements, that also engender a sense
of belonging. Most seventh graders are in this stage’s latter part. If the
students have not been exposed to mythic material and religious language
until now, they may find difficulty in identifying with the community.
The timing is important. Since this is the period of integration of what is
learned in childhood, students need integrated Jewish and general world
views before engaging their next stage of development,

David Csyani, in Religious Education, criticized Ronald Goldman’s
proposal39 to remove biblical narratives from the primary Christian
education program in England for fear that children would remain
fixated at the literal level. Csyani says that:

A religious curriculum in tune with the child’s inclination towards
the dramatic mode should include a judicious selection and adap-
tation of narratives that are basic to our cultural/religious heritage,
namely biblical narratives.*0

Deprived of the opportunity of “taking on’ these stortes, the child will
develop a sense of belonging to his faith with difficulty. In Judaism,
biblical narratives and aggadot function to help us concretize the value-
concepts of Rabbinic Judaism.

36 Ibid, p. 50.

37  Ibid., p. 149.

38 Ronald Goldman, Religious Thinking from Childhood to Adolescence (London and
Henley: Routledge and Kegan Paul, 1964).

39 Ibid.

40 David Csyant, “Faith Development and Age Readiness for Bible,” in Religious
Education, 77 (1982), p. 521.



50 ’ Barbara Wachs

Kadushin has noted that although indeterminate in meaning, “(t)he
concept takes on its specific determinate meaning only in a particular
situation.”*!

As Craig Dykstra points out, part of what it means to be in a religious
tradition is to believe that the language of your religion provides an
interpretive basis for a meaningful life. If individuals can learn the
community’s language and patterns of interpretation, they will find their
most fundamental needs addressed. Based on these assumptions, Dykstra
concludes:

That if a religious community cares at all about helping people to
establish a sense of identity that is coherent, meaningful, workable
and satisfying, then it must help young people to learn this language
and see how it affects the life experiences they really do have.
Unless this language is actually used with them and taught to them,
and unless they can be helped to find a way to make it their own
motre or less natural language for describing and understanding
their life experiences, there is no way that they can participate
increasingly more fully in this community of faith and no way that
they can establish a sense of identity that provides the resources
for life available through it. %

If one sees the acquisition of this language as essential to his or her
ability to identify with the community, it will be necessary to teach
this “language” systematically. This could be done by introducing the
students to the Sippurei Hakhamim at this point in their education. The
students will have the opportunity to explore the meanings of the words,
concepts, metaphors, images, stories, sayings, law, and letters found in
these texts.

I have reviewed the rationale for my choice of the ethnographic
method to investigate students’ attitudes toward the Jewish family and
the value-concepts of Rabbinic Judaism. The coding categories used and
an explanation of how they were developed were discussed as well.

41 Max Kadushin, The Rabbinic Mind (New York: The Jewish Theologicat Seminary
of America, Second Edilion, Appendix by Simon Greenberg, New York: Biaisdell
Publishing Company, 1964), pp. 45-47. Specific quote is p. 23.

42  Craig Dykstra, “Youth and Langunage of Faith,” Religious Education, 81 (1986).
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These categories were determined by my own observations, together
with input from researchers of “responses to literature.”

In the full implementation of this research methodology, the signifi-
cance and value of teaching Jewish value-concepts through the use of
aggadah were demonstrated, as well as the necessity to expose students
to this material and the rationale for the introduction of it at this time.

The coding scheme that enabled the analysis of student responses
to aggadic texts should be useful to other researchers who wish to
study students’ responses to a variety of Jewish texts. Although some
sub-categories might need to be added for specific genres of literature,
my system will help others interested in this line of research. The
implications of this scheme have applications far beyond this study.






METHODOLOGY AND METHOD
IN THE TEACHING OF TANNAITIC LITERATURE

Pinchas Hayman

In an earlier study,! I presented an approach to the teaching of Orat Tra-
dition (OT)? literature which varies from existing educational practice>
in two critical ways. Firstly, it is based on modern academic research
in the ﬁeld,‘? and secondly, it organizes OT textual study in the primary
and secondary levels in a spiral curricutar framework, crafted according
to defined skills-based teaching strategies. Although this approach to
curriculum development is already a matter of course in most general
disciplines, it has not yet been utilized, or even entertained seriously, in

1 Religious Education, vol. 92 (Winter, 1997), pp. 61-76.

2 OT literature, in its widest sense, includes Mishnah, Tosefta, Beraitot, Midreshei
Halakhah, Talmudim, Midreshei Aggada, Halakhah, and Kabbalah. Certain conven-
tions of Written Tradition are also, strictly speaking, part of OT, such as vocalization,
cantillation, text division systems, etc. In this article, however, “OT literature” refers
to Tannaitic and Talmudic literature specifically.

3 My conception of existing practice as mentioned here is based on the published
curricuta of the Israeli Ministry of Education for Govemment and Government
Religious schools, and on classroom observations in secondary school classrooms
in the context of ethnographic research throughout the country, in both systems.
Additional qualitative research through interview of studeuts and teachers has
confirmed the ethnographic findings.

4  Thus, it is “methodological.” For cogeut presentation of modern research in the
field and its impact on Talmudic study as understood here, see H. Albeck, Mavo
la-Mishnah (Jerusalem and Tel Aviv, 5734), and Mavo la-Talmudim (Tel Aviv,
5735); B. Z. Melamed, Pirkei Mavo L’Sifrut ha-Talmud (Jerusalein, 5733); M. Elou,
Ha-Mishpat ha-Ivri (Jerusalem, 5738) (Part Il1);, and M. S. Feldblum, “Professor
A. Weiss: His Method in Talmudic Research and Summary of his Conclusions,”
in Jubilee Volume in Honor of Rabbi Dr. Abraham Weiss (New York, 1964) (all
Hebrew).
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OT studies in the schools.® The effect of this delay in the professional
development of the discipline is staggering, Despite the disproportionate
allocation of learning ttme and resources to the study of these texts in
religious schools,® Bar Lev (1991) has demonstrated that current
approaches are still so unsuccessful that educators and students alike
deem them counterproductive in the extreme.? OT learning materials
published in the last two decades, and presently in use iu Jewish schools
in the Diaspora and lsrael, ignore the implications of modern academic
research in OT literature and cognition.8 On the whole, they attempt to
facilitate OT learning by simple quantitative controls,” or by extensive
workbook companions to specific texts.10 Existing materials, which try
to teach method, deal only with “micro” skills: standard expressions in
Mishnaic Hebrew and Babylonian Aramaic, simple grammar, syntax

.5 See Y. Katz, “On the Teaching of Talmud,” Sinai, vols. 9 and 10; E. E. Urbach,
“The Teaching of Talmud in the Religious School,” in On Judaisim and Educa-
tion (Jerusalem, 1967); Y. A. Efrati, Didaktika la-Talmud, Ministry of Education
(Jerusalem, 1978) (all Hebrew).

. 6 Inlsraeli yeshiva high schools in the Zionist streams, up to 25 hours per week can be
devoted to Talmud study alone, while many religious high schools in Israel and the
Diaspora provide approximately 10 weekly hours. Overall, OT literature comprises
approximately 40% of the entire Judaica comnponent in these schools. In non-Zionist
Orthodox settings in which general studies play a much smaller role, Talmud study
can claim 40 or more hours per week!

.7 See §. Weiser and M. Bar-Lev, “Hora’'at ha-Talmud b’'Yeshivah ha-Tichonit;
K'Sha'im V' Sikuyim,” Nir Hamidrashia {1990}, and note 5 above.

. 8 The lack of cognitive method in the current teaching of OT texts has reached such
a state that the Israeli Ministry of Education, in one of its recent publications which
listed the cognitive processes to be learned from each study discipline, put in writing
that from the study of Mishnah and Talmud there are no known cognitive processes
to be learned! See S. Amiad, Mikkud ha-Limidah, Ministry of Education, 1995,

.9 In the study of Mishnah, for instance, most schools following the government
curriculum have adopted the Becker series for early study of Mishnah. This series
simply presents the selected mishnayot according to the curriculum without any
methodological guidance of any kind. See n, 10.

10 The most sophisticated workbooks to date: Y. Efrati’'s Yagata 1w’Matzata, still leave
the pupil without a fixed approach to the study of the material in question. A.
Efrati’s Talmud !'Talmid, Ministry of Education (1978, 1985), went mnch further in
suggesting methodology for Mishnah study in schools, but it is unfortunately not in
use in virtually any system today. Efrati’s work, though seminal, dealt only with the
study of Talmudic selections through separation of layers. Here, the study of Talmud
is put into the larger context of the study of OT as a whole.
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and the like. True, these aspects of study are certainly important to
the pupil, and should be regularly and consistently applied. However,
students also require training in “macro” issues of method (which are the
stuff of modern academic research), including the overall organizational
systems of OT literature and its components,’! the relationship between
the various sources and books,'? and the dynamic processes behind OT
literary development. I3 Without these “macro” skills, the student is likely
to feel abandoned, adrift in a sea of disjointed data without the essential
tools to process and master them. Yet worse, the student may feel unable
to “connect” effectively to the field, and may become detached from the
topic and its basis in thought and values.!* In this article, I propose an
alternative curricular framework: a methodological, skills-based study of
Tannaitic materials.!3

Current practice in both Diaspora and Israeli Jewish schools divides
OT study info two stages: study of Mishnah (generally commencing
in the third or fourth primary grade), and study of Talmud (generally
commencing in the fourth to sixth primary grade), with the first taken pri-
marily as preparatory for the second. 16 The intervenin g stages of literary

11 In this category, one would include hermeneutic and topical frameworks for early
oral traditions, and redaction of early traditions into topical or associative mnemeonic
codices. See, for exampte, Albeck and Melamed, op. cit.

12 1Including the relationship between Mishnah and Tosefta, the Mishnah and Tannaitic
literature as a whole, Tannaitic literature as a whole aud the Talmudim, and the
relationship between the Babylonian Talinud and the Talmud Yerushalmi. The first
two are dealt with here, and the latter two in the coming work.

13 Here, we refer to the understanding of Rabbinical jurisprudence as a response to
changing circumstances and conditions, whether in the form of normative legislation
as reflected in the historical layers of Mishnah, for example, or as special enactiments
known, for example, as Tikkun ha-’Olam or Darckei Shatom. See P. Hayman,
“Jewish Identity: The Three Faces of Eve,” in Making a Difference: Jewish Identity
and Education, eds. D. Zisenwine and D. Schers (Tel Aviv, 1997), pp. 133-147.

14 See P. Hayman, “Implications of Academic Approaches to the Study of the
Babyloniau Tatmud for the Beliefs aud Religious Attitudes of the Student,” in
Abiding Challenges, Research Perspectives on Jewish Education: Studies in Memory
of Mordechai Bar-Lev, eds, Y. Rich and M. Rosenak (Tel Aviv, 1999), pp. 375-400.

15 The Mishnah of Rabbi Yehudah Hanasi, the Tosefta, the seven extant Medreshei
Halakhah, and the beraitot in the Babylonian Talinud and the Talmud Yerushalmi.
Aggadic Tannaitic material will be treated elsewhere.

16 1n lsrael, the published curricula of the Ministry of Education call for the study of
Mishnah in the third to fifth grades, with commencement of Talmud study for boys
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development!” are untreated. As presented in my earlier article, present
practice is roughly akin to teaching calculus immediately after simple
arithmetic. I propose a new conception: OT sources should be organized
into four literary levels, from which derive four curricular “stations.”
Each learning station represents a defined level of sophistication in the
learning of OT material, and provides for review of previous stations
and integration of acquired cognitive skills. Together, the four stations
constitute a totally integrated spiral curriculum. However, these stations
are also designed to allow for presentation as independent modular units,
so that students with less motivation or skill can learn OT sources
without being taxed beyond an appropriate level,!® while more highly
motivated or skilled students can proceed apace. At any given level
of learning, however, stress is placed on achievement of independent
learning capability at that level of sophistication. This new OT didactic
is ideal for modern heterogeneous classrooms, enabling the teacher to
concentrate on demonstration of learning skills and example sources,
followed by supervision of guided individual, cooperative, or group
studies on a variety of levels. In addition, this new approach allows the
autodidact to achieve fluency in learning without inordinate dependence
on external referents, and is thus ideal for computerized or long-distance
learning,

in the fourth grade. Talmud study for girls is beginning to appear in selecied schools,
though is as of yet not a part of formal curricular requirements. See the existing
curricula as published by the Ministry: for the Government schools, 5732, and for
Government Religious schools, 5747. After commencement of the study of Talmud,
Mishnah ceases to be an independent curricular topic in the vast majority of schools,
as if it has no existence outside lhe Talmudim.

17 Parallel Tannaitic literature, and Amoraic literature, the two pillars of the Talmudic
apparatus.

18  For instance, students finding inordinate difficulty with the Araniaic langnage can
still move on beyond Mishnah to the study of the Amoraic literature (after separation
from the later, Aramaic levels of the Talmud), whether as a supplement to Tannailic
sources or as independent legislation. Amoraic sources are overwhelmingly presented
in Hebrew within the Talmudic corpus, and they cau be easily excerpted for this
purpose.
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The first two learning stations deal with the study of Tannaitic texts,
and the latter two with the study of Talmudic texts: 19

« Station 1; Mishnah Texts

«  Station 2: Parallel Tannaitic Sources?’
. Station 3: Amoraic Sources and Sugyot (Units)
o  Station 4: “Stammaic” Sources and Sugyot

Each learning station subdivides into methodological “phases,” which
present the various learning skills needed in the station, and each phase
into “levels” of complexity in the specific skill. Each phase consists of
initial sources which demonstrate the literary phenomena or learning
skill to be mastered, followed by transfer of the student into “unseen”
sources in the successive levels of the phase, presented according to
degrees of difficulty and cv‘a’mplex'ltj,'.21 In this article, I will summarize
the goals and skills of the first two stations. The latter two stations will
be treated in a separate work. 22

Station 1 — Mishnah Texts

The objective of the first station is to train the pupil for independent
study of the Mishnah, and is comprised of three phases. The first phase
of this station deals with the relationship between WT and OT. Halakhic
Tannaitic materials have come down to us in two distinct literary forms:
Midreshei Halakhah present the Halakhic Tannaitic material in the form
of interpretations of the verses of the written tradition (WT),23 while

19  See my articles in Religious Education and Abiding Challenges, op. cit., for descrip-
tion of the methodological characteristics of these four stations. Here, I will describe
the didactic applications for Tannaitic texts alone.

20 See note 15 above.

21  As of this writing, hundreds of OT sources are being sorted and calalogued according
10 the “stations,” “phases” and “levels” described here.

92 Additional studies in this series will also deal with the didactics of integrated WT
and OT study, Aggadic material, aud of normative Halakhic practice.

23 The Midreshei Halakhah known today derive from two schola: Rabbi Yishmael b.
Elisha and Rabbi Akiba b. Yosef, both of the Yabneh period. The two schola system-
atically applied homiletic methods handed down from previous scholars, differing
extensively in homiletic approach and juristic conclusions. See the introduction to
the doctoral dissertation of Zvi Arie Yehuda, The Two Mekhiltot on the Hebrew
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the Mishnah and Tosefta are legal traditions organized topically.?* In
either case, however, Tannaitic texts complement the written Torah
conceptually and legally, and therefore the fitst step in the study of OT
texts is the skills-based study of WT itself. This matter will be treated
extensively elsewhere,?> but suffice it to say at this point that study of
WT which properly prepares the pupil to understand OT should include:

o separation of peshat and derash,?®

° Iidentifying the boundaries of the data included in a given verse by
asking accurate and pointed questions,

*  recognition of text division systems and their significance,?’

 fundamentals of the Masorah Gedolah and Masorah Ketanah,

*  cantillation marks and their importance for proper reading, punctua-
tion, and interpretation of the text,

Slave (1974). The extant Halakhic Midrashim are: on Exodus, Mekhilta of Rabbi
Yishinael, Mekhilta of Rabbi Shimon bar Yochai, on Leviticus, Torat Kohanim (also
referred to as Sifra d’Bei Rav), on Numbets, Sifrei Bamidbar and Sifrei Zuta, and on
Deuteronomy, Sifrei Debarim and Medrash ha-Tannaim. Modemn research suggests
the existence of other midrashim and even other schola, but the research is as yot
too theoretical and incomplete to have practical didactic relevance.

24 The exact relationship between the Mishnah and Tosefta is a matter of debate.
Traditionally, the Tosefta is seen as an expausion and interpretation of the Mishnah,
based on the Talmudic sugyah in Tractate Ta’anit, page 21a. However, the data reflect
much more variety in the relatiouship, and some scholars even argue that the Tosefa
predates the Mishnah. The academic literature ou this topic is extensive, but see
Melamed, op. cit. for a reasonable synopsis. Here, since our concern is didactic, not
academic, we will present an approach allowing the pupil to discover and consider
the data for him/herself. The balance of extant Tannaitic material is represented
in the “betraitot,” brief Talmudic quotations of earlier Tannaitic sources no longer
extant, and may either be midrashic or topical in formn.

25 See the recent anthology of M. Ahrend and S. Feuverstein, Biblical Studies and
Teaching, Bar-Ilan University (1997) (Hebrew).

26 “Simple” and “homiletic” meanings: the student learns to distinguish what a text is
saying from what those who use the text are saying, thereby defining boundaries
between the WT and ils processing in OT.

27 There are four known division systems for the Torah text. Chapter divisions and
verse numbering are 13th century Christian divisions, while paragraph divisions
(“petuha” and “setuma’) and weekly public readings divisions (“sedarim” in Israel
aud “parashiyot shavua” in Babylonia) are Jewish. The various division systems
reflect the philosophies and interpretive traditions of their sponsors.
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» fundamentals of biblical canonization,28 and
» fundamentals of biblical narrative and povf:try.29

These skills were of importance in the Tannaitic approach to WT, and
are of equal importance in empowering the student to accurate and
independent textual study of Tannaitic texts. After this preparation in
WT texts, the student is ready to understand how the Mishnah functions
as the halakhic companion to WT. The pupil learns to appreciate this
relationship between OT and WT through study of verses of the Torah
which deal with halakhic issues treated in the Mishnah, clarifying the
informational boundaries of each literature. Does the verse provide
enough information on its own to establish practical halakhic guidelines?
Since verses never do, the student is trained to ask questions on the
verse in order to realize its informational boundaries, and delineate
those areas in which further information is needed.® Subsequently,
the student examines Mishnaic selections which provide this “further
information,” training the pupil to see Mishnah as the companion of WT.
In some cases, Mishnaic selections represent OT as ancient and of Torah
authority, while in other cases the Mishnaic selections represent various
forms of subsequent rabbinical interpretations and/or lvt:gislaticm.31 In

28 See S. Z. Leiman, The Canonization of Hebrew Scripture (Hamden, Conn., 1976).

29  See R. Alter, The Art of Biblical Narrative (New York, 1981) and his subsequent
The Art of Biblical Poetry (New York, 1987).

30 Bxamples abound. The admonition to avoid boiling a kid in its mother’s milk is
presented three times in the Torah, yct there is virtually no information exactly what
is prohibited by this admonition. Does the Scripture forbid only a “kid” in its own
mother’s milk, a “kid” in any mother’s milk, any animal in its mother’s milk, any
animal in any mother’s milk, etc. It is further unclear why the issue appears in its
context, and why the admonition is brought three times. Similarly limited data are
presented on hundreds of biblical precepts discussed in the OT.

31 OT includes both oral traditions handed down from Sinai, and Rabbinical hermeneu-
tics and legislation. Halakhic hermeneutics include “midrash yotzer,” or “formative
homiletics,” in which the homiletics are actually deriving a law or legal principle
from the hotiletic process (also referred to as “d'rash kadam le-halakhah™), and
“yaidrash m’kayen,” or “supportive homiletics,” in which the homiletic process is
providing scriptural allusions as supports for existing or independent legislation (also
referred to as “halakhah kadmah le-d’rash™). Legislation may include “takkanot,”
or special enactments for social, communal or economic purposes, and “gezerol,” or
general enactments to prevent possible transgression of Torah laws.
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any event, the OT sources reflect interpretation and implementation of
WT. This first phase subdivides into three levels:

1. Mishnayot (plural of Mishnah) which quote verses as antecedents:
In such texts, the student concentrates on comparison of the literal
meaning of the quoted verse to the legislative “use” of the verse in
the mishnayot. The relationship between the literal meaning and
the legislative use of the verse is basically one of three types. Either
the OT has adopted the literal meaning of the verse as basis for
legislation, or it has interpreted it in discernible fashion and created
legislation from the verse, or the OT has begun its discussion with
an halakhic imperative which is not derived from the verse itself. In
the latter case, the verse is utilized only as a support for an existing
law. Attention to these points defines the WT-OT relationship.>2

2. Mishnayot which deal with halakhic information without quotation

- of relevant verses as antecedents: In such texts, the student relates
the mishnayot to the informational boundaries of the verse, cate-
gorizing the halakhic data according to the questions arising from
preliminary study of the verse.33

3. Mishnayot in which the halakhic information provided does not
relate to specific verses, or which is not represented at all in WT:
In these mishnayot, care must be taken to delineate the legislative
context for the mishnayot in lien of WT auntecedents.>*

In the second phase of the first station, the student moves from the study
of OT as a companion to WT, to the study of OT as an independent
literature. Academic method asserts that understanding the literary history
of Mishnah is a prerequisite for the understanding of Mishnah content.33
On¢ of the main instruments in the study of mishnaijc literary history
is the examination of the topical, associative or stylistic codices in
Mishnah. Although the Mishnah is popularly seen as a topical halakhic
code, it is also (primarily?) an anthology of earlier Tannaitic codices
organized by a variety of devices, styles and methods. Codices may be

32 See, for example, tractate Berakhot, chap. 1, Mishnah 3. The verse is used as a
support for the legal dispute between Beit Shammai and Beit Hillel.

33 See, for example, tractate Huilin, chap. 8.

34 For example, tractate Megillah, which discusses observance developed after the
Torah period, of course.

35 See Feldblum, op. cit.
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topical, organizing an array of sources and opinions on a given subject.36

Codices may be entirely associative or stylistic, organizing material
which shares a common author, or location of composition,” or merely
a common word or literary formula.3® Students with experience only
in Western literature generally see these codices as odd, a-contextual,
even bothersome, since they conform to no literary format familiar to
them. Many ili-trained teachers of Mishnah skip associative and stylistic
codices entirely, considering them irrelevant to the subject matter at hand.
Others may actually devote entire lessons to futile attempts to discover a
topical connection between elements of an associative series, or between
the series and the topical context! However, the initial goal in studying
codices is not content-oriented, but gestalt oriented. The pupil must
develop the scanning skill that facilitates organization of the Mishnah
text into its original learning units, When presented with a chapter or
section of Mishnah, the pupil first checks for groups of mishnayot which
are distinct from the overall context, either due to their content or their
form. Once the connecting devices which bind the unusual mishnayot
together are identified, the student can proceed to understanding the
relationship between the various series of mishnayot which, once edited
‘together, constitute the whole text studied today. Context is presented
as a pre-determinate of content, and the text is studied in a manner
consistent with its initial composition. Once the Mishnah is seen in this
way, it is studied as a reader in OT sources, not only as a legal code, and
the student can understand how oral traditions are formed, distributed
and preserved. This approach, by teaching texts as the repositories of
oral materials older than the text itself, sets the stage for study of parallel
Tannaitic sources in the second station of the curriculum.
Four levels are apparent in this second phase:

1.  Codices of mishnayot organized solely by topic:
For instance, all the special rabbinical legislation for the promotion
of social order may be grouped together, even though the various
laws deal with different halakhic issues. Instead of “filing” the
individual mishnayot according to their various issues in separate

36  Such as the codex dealing with acquisitions in Kiddushin 1;1-6.

37 Such as the codex of special euactments of Rabban Yochanan ben Zakkai in Rosh
Hashanah 4:1-4.

38 Such as the codex in Kiddushin 1:6-10, or in the first chapter of Megillah.
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topical tractates, the Mishnah presents them together, grouped by
an overall, mnemonic binder, e.g., “enactments for social order.”3%
The whole group is then “filed” in the Mishnah tractate and chapter
relevant to the first element of the group. The balance of the group is
thus “de-contextualized” from a topical perspective, but maintained
in its original literary framework.

Codices of mishnayot organized solely by the name of the sage:
For instance, a group of mishnayot on various topics all taught by
a given scholar may be grouped together for no reason other than
the mnemonic convenience of the common author,*? The group is
“filed” in the tractate location which matches the topic of the first
element of the group, as above.

Codices of mishnayot organized solely by linguistic or stylistic
mnemonic device: For instance, a group of mishnayot all beginning
or ending with the same word or phrase may be taught together
despite their disparate tOpiCS.41 The group will appear in the
Mishnah location relevant to the first element in the group, as
above.

Complex collections of mishnayot, in which more than one of the
above or other codex devices are present: This may include codices
which are attached one to the other, or in which both a topic and
an associative device are active,*2

The third phase of the first station adds further sophistication to the study
of Mishnah. If in the first phase Mishnah is studied as a companion to W'T,
and if in the second phase Mishnah becomes an independent literature,
the third phase presents the Mishnah as a dynamic, evolving legal
system. Mishnayot are often historically layered, and the stratification
generally reflects stages of halakhic development in response to changes
in circumstances or social needs.*> Although generally in chronological

39
40
41
42

43

Tractate Gittin, chap. 4, mishnayot 2-5.

Por exaniple, tractate Rosh Hashanah, chap. 4, mishnayot 1-4.

For example, tractate Kiddushin, chap. 1, mishnayot 6-10.

For example, the first chapter of Kiddushin has a topical codex in mishnayot 1-6, and
a codex by key word in mishnayot 6-10. Mishnah 6, which joins the two codices,
belongs to bath groups.

For example, the first mishnah in Gittin, in which the enactment demanding the
testimony of the delivery agent of the divorce is expanded to include territories close
to Israel during the period of Yavneh.,



Teaching of Tannaitic Literature 63

order, textual strata cau also appear to be non-chronological until the
relationship between the strata is clarified.** For students of Mishnah,
stratification is of cardinal importance in perception of the dynamic
potential of Jewish law and legislation. In most cases, the individual
layers will represent the products of a dynamic legal and social process
not reflected in the words of the Mishnah itself. By studying the layers
and analyzing the movement from one layer to the other, mishnaic
product is seen as the result of legal process, and the student can begin
to study rabbinical thought and jurisprudence.

To aid comprehension, the generations of Tannaitic sages are outlined
to the pupil, including biographical sketches on the main teachers in
each generation. A variety of mishnayot are presented: some entirely
anonymous, some with one or more layer. Generally, named layers
appear after the earlier anonymous layer. Operative questions include the
following: What is the contribution of each named layer to the anonymous
layer? Is the named opinion a clarification of the anonymous opinion, an
example of it, or a different opinion altogether? Is the relationship of the
layers that of majority-minority opinions, or that of historical layering?
What circumstances have changed from period to period that required
the addition of the new layers?* The levels of this phase are as follows:

1. Wholly anonymous mjshnayot,46

Mishnayot with an anouymous layer followed by one named
opinion, in which the relationship appears to be that of major-
ity~minority opinions within one historical layer, without historical
stratification, ¥’

3. Mishnayot with an anonymous layer followed by one, two or three
named opinions, in which the named opinions reflect historical
strata in which the halakhah is being adapted to new sets of
circumstances.*8

44  Strata may be presented in normal generational order, (1, 2, 3) or in generational
order with a later interpretive remark inserted parenthetically (1, 3, 2), etc. For an
excellent example of the latter, see the first Mishnah of tractate Kiddushin, which is
arranged as 1, 2, 3, 1.

45 See E. Berkowitz, “Not in Heaven,” Ktav, vol. 19 (1983) for a clear presentation of
the philosophical implications of this approach.

46 For example, see tractate Shabbat, chap. 1, Mishnah 1.

47  For example, see tractate Shabbat, chap. 2, Mishnah 4.

48 For example, see tractate Shabbat, chap. 2, Mishnah 1, or Mishnah 2.
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The study of Mishnah according to the three phases described above may
constitute a ctrriculum unto itself, in which the specific mishuaic material
studied is selected entirely according to the skills being presented.
Alternatively, the three phases can constitute a skills unit added on to a
standard topical Mishnah curriculum. In either case, skills in Mishnah
study are most relevant to a school culture in which independent study of
OT texts by pupils is an educational objective. For other school cultures,
in which study of selected mishnayot has chiefly experiential or simple
informational purposes, there is obviously less need for methodological
detail.

For many parents, teachers and school administrators, the decisive
question is that of the “efficiency ratio” of text learned per lesson of
textual study. That is, what is the “yield” of the text learning hour? Clearly
an “upwardly-mobile yield curve” is desirable as long as a pleasant
learning atmosphere and reasonable depth of textual understanding are
not affected. How can this upward curve be created in Mishnah study?
Two techniques, ignored by the vast majority of Jewish schools today (due
to their absence in general educational technique), are most appropriate
for Mishnah: learning with cantillation,*” and learning by heart.’® Each
deserves a few lines.

In Jewish communities worldwide, biblical texts are learned with
cantillation in accordance with the Massoretic marks and local melodic
customs,’! in preparation of Jewish youth for Bar or Bat Mitzvah
ceremonies. However, discovery of cantillation marks on OT manuscripts

49 “Learning with cantillation” does not refer to singing mishnayot according to popular
tunes, as has been adopted in certain circles. This approach is counter-productive,
because it further individualizes the learning units, instead of binding them together
by a common method. “Cantillation” refers to a systematic approach to intoning
the text which cau be niethodically acquired by pupils and utilized equally well on
all Mishnah texts. Various ethnic groups among the Jewish people developed fixed
cantillation systems for Mishnah. )

50 Learning by heart was not only the necessary approach to publication in the absence
of the printing press! Learning by heart meant that the text lives only in, and through,
the one who knows it. Those who know the text are the authorities regarding the
text, they “own” the text, and they may operate, interpret, and even legislate from
the text,

51 “Melodic customs” refers to the variant musical renditions of the fixed cantillation
system. Virtually every ethnic grouping of the traditional Jewish world has its own
melodic readition of the cantillation “marks” for scriptural readings.
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makes it evident that the intoning of Mishnah is much more than a
“shtet] schoolhouse” method. Tannaitic scholars appatently intoned their
teachings, and often formulated their remarks in codices (as discussed
above) to aid the mnemonic process. I am not suggesting the use
of the biblical cantillation systems for OT study, but rather “free”
cantillation of Mishnah in which the melody has a pattern that can itself
be learned and applied independently by pupils. Such an intoning pattern
should differentiate statement from question, fundamental from derived
opinions, etc. The pupil becomes the carrier and, therefore, the tradent
of the OT by the very recitation and oral mastery of the intoued texts.
Learning of mishnayot with cantillation is performed initially in a fashion
similar to that utilized in audio-lingual applications of foreign-language
instruction, then reviewed with an audio recording, not a printed book.
This method allows the instructor to include facial and hand gestures as
part of the Mishnah transmission, and has the side benefit of deepening
the personal bond between teacher and student.

Learning by heart has virtually disappeared from Western educa-
tion, being identified with authoritarian and impersonal instructional
systems.>? However, Mishnah was intended to be memorized: students
learned mishnayot as part of their personal relationship with their master,
and repeated a given source tens, if not hundreds of times before consid-
ering themselves as having learned it.3? A teacher’s exact language was
a genuine part of classical learning, even when the distinct expression or
vocabulary utilized by the scholar had no impact on the halakhah under
discussion.>* Memorization allows for continual study of the material,
without regard for available texts or learning aids. Internalization of the
material through memorization also tends to give the student “ownership”
over the material, and even endears the material o the student. In one
preliminary experiment conducted by this author in an average Israeli
religious primary school, three out of four groups of fourth grade pupils
were randomly selected, and presented with a program based on the

52 Deprecation of memorization began early in the humanistic revolution in Western
educational research. Western society, as a culture of written documents, has little
or no need for memorization. Judaisin, as a fandamentally Eastern society, and as a
society built on sacred texts, sees learmning and knowing — not only knowing how to
know — as an absolute value. Thus, the role of memorization in Mishnah learning.

53  See Hagigah 9b, for example.

54  See, for example, Mishnah Eduyot, chap. 1, Mishnah 3.
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above techniques, without alteration of the quantity of hours devoted
to the learning of Mishnah. The teachers, all female, had never learned
Mishnah systematically, and were trained and instructed to put aside
all printed texts, to sing the Mishnah, and to repeat each section until
most students could recite it by heart. After only two weeks of such
study, it was found that the experimental classes had accomplished
nearly three times the quantity of material as the control group, and the
pupils and teachers registered significant upgrading of their enjoyment
of the t0pic.55 Yet more intriguing was the residual impact discovered
among siblings and parents of the experimental groups. Students in the
experimental groups began teaching the mishnayot they had learned to
their families, with the melody and gestures they had learned in school!

Station 2 — Parallel Tannaitic Sources

The objective of the second station is to train the pupil to compare and
contrast the Mishnah with the wider range of extant Tannaitic sources.>®
Within the totality of Tannaitic literature, the Mishnah is retrospectively
considered primus inter paresS7 and, as such, Mishnah has become
the sole focus of prevalent pre-Talmudic study. However, the proposed
didactic stresses comparative study of the Mishnah and other Tannaitic

55 This experiment was conducted in the 1995-96 school year, in primary classes in
the “Ariel” Religious Government school in Ra’anana, Israel. Three fourth grade
classes participated in the experiment. During classroom observations, it was noled
that after implementation of the “uew” system, students pressed their teachers for
more Mishnah hours, even at the expense of previously preferred topics, such as
mathematics or music,

56 See above, notes 15, 23 and 24.

57 This perception is chiefly due lo the Babylonian Talmud, in which the Mishnah often
served as the basis for the discussions in the Amoraic academies. Apparently, this
was due to the fact that Rav (Rabbi Abba) founded his yeshivah in Sura on the basis
of the Mishnah of Rabbi Yehudah Hanasi, his teacher. The Talmud Yerushalmi has
a different approach, often basing its discussions on Tosefta sources, bringing the
Mishnah as a beraita! In any event, the main issue is the differentiation between
oral Iradilions and their literary redaction. Our goal is that the studeuts should see
the sum total of Tannaitic literary output as a representation of the developing oral
traditions, regardless which source opens the discussion.
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sources before any study of Talmud. This intermediate stage yields rich
dividends in our spiral conception of OT learning:

38

59

60

61

62

The Mishnah learned in the first station is now set in a wider context,
as the pupil begins to encounter other Tannaitic statements that
impact directly on the content and form of materials familiar to
him/her.”8

The distinction between texts and oral traditions is sharpened, since
the student sees how given oral traditions appear iun different texts in
slightly but significantly different ways.59

Study of parallel sources demands fuller historical background,
which reinforces the interdisciplinary approach to the Mishnah text.50
Study of parallel sources exposes the student to linguistic variety,
since the various sources may utilize variant dialects or terminology
for the same idea or oral tradition. This exposure helps the student
to develop flexibility of comprehension, as he/she learns to see the
same concept in various forms.®!

The comparison and contrasting of various Tannaitic sources prepares
the pupil for study of the literature of the Amoraim in the third station
of the curriculum, since a significant component of the Amoraic
enterprise was parallel analysis of Tannaitic sources.?

For instance, comparison of the first Mishnah of Kiddushin with its counterpart in
the Tosefta clarifies that Rabbi Yehudah Hanasi deliberately focused on kiddushei
kesef, although the extant traditions explained thoroughly all three niethods for
engagement. Similarly, study of the last Mishnah of Gittin is enriched by the study of
the beraita in the Talmud whicli expauds our understanding of the arguinent between
Beit Shammai and Beit Hillel on justified grounds for divorce. Examples abound.
The student is made aware that oral traditions may appear in several different texts
in different ways, while still being the same oral traditions. Thus, it is necessary to
collect all representations of the oral traditions on the subject under discussion in
order to receive a complete view of the topic.

Often, in parallel texts, one will display different tradents, or additional layers of
discussion, thus broadeuing the need for liistorical knowledge and detail.

In this manuer, the stndent becomes less doginatic, and less iuclined to utilize

relatively insignificant details of text to justify outlaudish iuterpretations. The overall
sweep of the sources provides a clearer context for understanding of each source.
Iu most Amoraic sugyot, the basis of discussion is comparison and contrast of
Tannaitic materials. When the student has him/herself dealt with this process,
relating to Amoraic process is natural.
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In this station, the phases are more functional than methodological, since
they all consist of similar skills of comparison and contrast. However, the
student learns to differentiate the phases from each other by the various
types of parallels in the extant Tannaitic literature. In all of the “compare
and contrast” operations described below, similar critical questions may
~ be asked. What are the exact points of topical and/or stylistic similarity
and difference between the sources? Do the same Tannaim appear in the
various parallel texts? Do the Tannaim seein to be saying the same thing
in different texts varying one from the other only in style, terminology,
etc., or are their very opinions reported differently by the various sources?

In the first phase, students compare and contrast specific mishnayot
learned in the first station, with parallel sources from the Tosefta. The
pupil learns how to find Tosefta parallels to the Mishnah by tractate and
chapter. (Usually, parallels are within a chapter of each other in the two
texts.) While parallel sources in Mishnah and Tosefta often quote the
same scholars on similar topics, the materials are presented in variant
readings that often affect their meaning. Three types of relationships
between the Mishnah and Tosefta are apparent:

1. The Tosefta can present the sources of the discussion and/or
opinions in the Mishnah 83

2.  The Tosefta can present commentary on or interpretation of the
discussion and/or opinions in the Mishnah. %

3. The Tosefta can present material parallel to but different from the
Mishnah.%

In the second phase of the station, comparative study skills are utilized
for Mishnah and beraita.%¢ The pupil learns that in a discussion of a

63 In this case, the Mishnah is summarizing a Taunaitic discussion without presentation
of the variety of opinions on the topic, in accordance with the view that the Tosefta
in our possession today predates the Mishnah.

64  In this case, the Tosefta is expanding on a topic, using the Mishnah text as its point
of departure, in accordance with tlie prevalent view of Tosefta as following the
Mishnah.

65 In this case, the Mishnah and Tosefta are likely to be parallel reworkiugs of a
comimon source which predates thern both.

66  “Beraita” refers to the quotations of Tannaitic material in the Talmudim which,
having been excerpted from their full codices, have not been transmitted in their
original complete contexts. See note 15, above.
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given Mishnah in the Babylonian Talmud, or in the Talmud Yerushalmi,
beraitot which are relevant to the understanding of the Mishnah are
often presented. These beraitot are marked and presented by technical
infroductory words,®” and are also identified by their Hebrew language
composition, and by the scholars appearing in various strata within the
beraita. Beraitot are derived from extinct Tannaitic codices, and may
be complete units®® or partial phrases.69 They can be sources of the
Mishnah, commentary on the Mishnah, or parallel to the Mishnah, as
with the Tosefta above. The beraitot, once excerpted from the Talmudic
discussion, are then compared directly with the Mishnah under discus-
sion, as above in the case of Tosefta, Mishnah-beraita analysis differs
from Mishnah-Tosefta analysis, however, in that the relevance of a given
beraita to the Mishnah under discussion is often ambiguous or forced,
and understood only in light of the Talmudic discussion itself.7® These
characteristics form the basis of the levels of the second phase in this
station,”!

67  Such as X0 1327 3N 1200 in the cuse of regulur quotation of a beraita, or such us
YA LTTNN 100 a0 ete., in the case ol quotation for the purpose of raising
A question or contradiction.

68 In snchcases, the beraita in guestion is 4 complete quotation, und it is comprehensible
on its own withont the context of the Tulmudic discussion in which it is presented.

69 1In such cases, the beraita is merely a word or phrase, and it is incomprehensible
without the context of the discussion in which it is presented, thus somewhat limiting
the ability of the student to approuch the beraita on the basis of independent unalysis.

70 ‘The scholars bringing the beruita were fluent in the various Tannaitic sources, and the
assumption of snuch fluency enables 1 “shorthand” reference us purt of the Talmudic
discussion. As the beraita codices are extinct today, we ure limited to the context
of the quotation for comprehension of the beraita, althongh this limitation prevents
s from independent analysis of its use in the discussion in the Talmud. Sometimes,
the forced nature of beraita analysis is due to the fact thut the quotation is bronght
by the Stama d’Talmudu, which may at times be more concerned with its own trail
of analysis than with the simple meaning of the source. The source may actuully be
utilized for a purpose other than its own simple meaning, even if out of context. This
phenomenon will be discussed at length in onr next work,

71 First, full-context beraitot are presented, as with the Tosefta, and only afterwards
ure partial-context beraitot presented, together with the mishnayot or other Tannaitic
antecedent on which they depend for context. Gradually, the student develops the
ability to distingnish between the various shades of usuge of beraitot by the sugyah.
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In the third and last phase (generally only appropriate for the latter
semester of the sixth primary grade due to the unique qualities aud com-
plexities of the Midreshei Halakhah), Mishnah and Midreshei Halakhah
are compared. On a given Mishnah, relevant verses of the Torah are
identified as in the first phase of the first station above. The Midreshei
Halakhah’? on the verses are then consulted in order of chapter and verse
of the Torah.”? Since the various Midreshei Halakhah are from Tannaitic
schools of biblical interpretation which differ radically from each other
in legal thought and practice,’# one of the critical questions of this phase
will be: according to which school are the legal opinions presented in the
Mishnah?’> Even when the Mishnah and Midrash Halakhah are seen to
be in fundamental legal agreement, there are a number of critical issues
to be explored by the student:

1. Does the legal opinion in the Mishnah flow from the interpretation
of the verse as reflected in the midrash, or does the midrash seem
to be providing a textual support for an accepted legal decision?’0

2. Ifthe legal opinion of the mishnah does flow from the interpretation
of the verse, what interpretive techniques are being utilized by the

72 See above, note 23,

73 Unfortunately, Midreshei Halakhah are virtually incomprehensible for most students,
due to their unique style and format. Acquisition of comparative literary skills such
as those described in this work wonld be greatly simplified, of course, by a synoptic
learning text of all parallel Tannaitic sources surrounding the Mishnah, accompanied
with appropriate commentary and notes. Such a text, entitled Torat ha-Tannaim ha-
Sheleimah, is now under development by this author.

74 Those of Rabbis Akiba and Ishmael, who received their approaches from their
teachers, Nachum “Ish Gam Zu” and Nehunya “ben Hakaneh,” respectively. For a
snceinct definition of these two variant approaches, see the commentary of Rashi on
Talmud, tractate Sukkah 50b.

75 For a variety of historical and scholarly reasons, our Mishnah is virtually always
parallel to the interpretive approach of Akiba. The discovery of this tendency is
crucial for the mastery of parallel Mishnah~Midrash sources by the pupil.

76  Formulative or supportive midrash, see note 31, above. Differentiation between the

~ two midrashic forms is critical for the proper development of the student’s thinking
process, and for the student’s self-confidence in learning, The attempt to understand
supportive midrashim as formulative, a common practice in some settings, is enough
to convey to the average pupil that the systemn is virtually incomprehensible.
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Midrash?”’ Do these techniques reflect the simple meaning of the
verse (peshat) as learned in the first phase of the first station above?

Two additiona] benefits are realized through the three phases of this com-
parative study: Firstly, since the student receives a broader perspective
on Tannaitic literature and a more complete picture of the background
of the Mishuah itself, the student may now ask questions pertaining
to the editorial approach of the Mishnah author(s). Why were given
topics, opinions, examples or applications included or excluded from the
Mishnah? Does such inclusion or exclusion reflect conscious editing,
or does the Mishnah simply reflect the traditions of a certain Tannaitic
school? Secondly, the student is challenged to suggest ways to resolve
difficulties in the comparison of the sources. For example, contradictions
between sources may be resolved by the suggestion that the different
sources are dealing with varying circumstances, or that the varying
sources are using different terms for the same idea, or even that the
varying sources are really interpreting, not contradicting, one another.
Training the pupil to compare and contrast sources in order to identify
such areas of potential compatibility, or even fo discover that specific
sources are in irreconcilable conflict with each other, pre-disposes the
pupil to the foundations of Talmudic analysis, which will be the topic of
our next study.

77 Different hermenentic principles, called “middot,” characterize the different schools,
snch as the thirteen principles of R. Ishmael. These principles developed over time,
some already are reflected in the Torah, while others appear to be quite late. See
S. Lieberman, Hellenism in Jewish Palestine (New York, 1962), pp. 474f.






On Teaching the Meaning of Life

David Resnick

In this essay I begin by explicating an aggadah, the tale of R. Elazer
ben Durdaya (Avodah Zarah 17a). Then I reflect on the circumstances in
which I have taught the tale and on my educational goals. The tale occurs
just once in Rabbinic literature. It has been analyzed for its monotheistic
challenge to pagan myths (Kushelevsky, 5756); for its acts of penitence
(Ber, 1981); and as an instance of prostitution tales (Bar-Ilan, 1998). I
relate to the tale as religio-didactic, as presenting a vision of reality and
enlisting its hearers to align themselves with that reality.

The Tale

They said of Rabbi Elazer ben Durdaya, that he left not a single
prostitute in the whole wotld whom he had not come upon. Once
there was a prostitute in the coastal cities who took a pouch of
dinars as her price. He went, traversing for her seven rivers. While
doing it, she passed wind. She said, “As ‘wind’ does not return to
its place, so Elazer ben Durdaya is not received in repentance.” He
went and sat between mountains and hills. He said: “Mountains
and hills, seek mercy for me.” They said to him: “Until we seek
mercy for you, we will seek mercy for ourselves as it is written
‘For the mountains may move/And the hills be shaken,/But my
loyalty shall never move from you...” (Isaiah 54:10). He said:
“Heaven and earth, seek mercy for me.” They said to him: “Until
we seek mercy for you, we will seek mercy for ourselves as it is
written...(Isaiah 51:6). He said: “Sun and moon, seek mercy for
me.” They said to him: ‘Until we seek mercy for you, we will seek
mercy for ourselves as it is written...”” (Isaiah 24:23). He said:
«Stars and constellations seek mercy for me.” They said: “Until



74 David Resnick

we seek mercy for you, we will seek mercy for ourselves as it
is written... (Isaiah 34:4). He said: “The thing depends only on
me.” He put his head between his knees and sobbed until his soul
departed. A heavenly voice went out and said: “Rabbi Elazer ben
Durdaya is invited to life in the world to come.” ...Rabbi [Yehuda
Hanasi] cried and said: “There are those who acquire their eternity
-in a single hour, and there are those who acquire their eternity in
many years.” Rabbi said: “It is not enough that baalei t’shuva are
accepted, but they call them ‘Rabbi’.”

The tale appears straightforward. A mindless Sybarite evidently set
himself the goal of having every prostitute in the world. He travels to
realize his ultimate sexual pleasure with the last, perhaps best, remaining
prostitute. The anticipated ecstasy is communicated by the mythic number
of rivers he traverses; the high price she commands; and her location at the
center of Roman power and pleasure (reading karchei yam as Caesarea,
per Lieberman, 1965, p. 140). The interlude is interrupted by a major lapse
in professional behavior on her part. While the tale records no reaction
by ben Durdaya, the prostitute overcomes her own embarrassment by
taking the offensive. She reads his non-reaction as non-humanity (he
never talks to her nor establishes any other human contact), sizing him
up as a person incapable of franscending the immutable laws of the
physical world which constitute his life. Her harsh judgment strikes a
chord, and he seeks mercy in the physical world, his natural habitat. The
physical world responds that there is no mercy in nature, but if there
were, why would they share it? (Proof that there is none!) Realizing that
the source for transcendence lies within, but also realizing he lacks the
means to save himself, he dies of a broken heart. While a broken heart
counts for naught in the physical world, in the spiritual world it is all
that counts.

Explication

Werblowsky (1964) describes the tenor of the religious times in the
Hellenistic world which is the backdrop for the ben Durdaya tale. The
belief that the world was ruled by the whim of a pantheon of gods was on
the wane, replaced by a fatalism based on impersonal nature. Initially, the
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fatalism was actually liberating, as it gave humans potential for action
independent of the inscrutable will of the gods.

But once fatalism and the belief in the all-powerful and inescapable
sway of order, causality and destiny have become established, they
tend, in their turn, to oppress and suffocate the human mind. Man,
once liberated from divine caprice by the idea of an impersonal,
cosmic law, now wants to be set free from the bonds of this fate by
immediate contact with a higher and transcendent saving principle.

(p. 97)

The tale encapsulates a Rabbinic response to fatalism, by positing a
theology and corresponding anthropology. In Heschel’s terms (1955), the
key concepts are process, event, and freedom:

To believe in freedom is to believe in events, namely to maintain
that man is able to escape the bonds of the processes in which he is
involved and to act in a way not necessitated by antecedent factors.
Freedom is the state of going out of the self, an act of spiritual
ecstacy, in the original sense of the term. (p. 410) ...if the world
as described by natural science is regarded as ultimate, then there
is no sense in searching for the Divine which is by definition the
ultimate. (p. 210)

Ben Durdaya lived his life as part of the inexorable flow of natural
processes. His anthropology is that of the naked ape. Like all animals, man
is a hedonist while alive and dust when dead. Ben Durdaya effectively
has no sociology beyond the instrumental, as he does not communicate
with other humans but merely purchases services. He is not free because
he cannot transcend his past.

The prostitute’s harsh judgment precipitates a spiritual-emotional crisis
in ben Durdaya, propelling him to search for mercy, an acknowledgment
of the error of his ways. The laconic text invites our speculation on the
dynamics of the crisis.

The fear of living arises most commonly out of experiences of
failure or insult, of having gone astray or having been rebuffed. It
is rooted not in being but in the liviug of our being, in the encounter
with other human beings, in not knowing how to be with other
beings, in the inability or refusal to communicate, but above all in



76 David Resnick

the failure to live in complete involvement with what transcends
our living, (Heschel, 1955, p. 96)

Why does the prostitute’s barb sting? I suggest a combination of factors.
Her lapse — in the midst of what was to have been ecstasy — turned
over the rock of sexuality, exposing its animal underside. That chilling
vision hightlights for ben Durdaya the impendiug emptiness of his life,
as this woman was his last conquest. That the end of his long quest
(exacerbated by its loathsome interruption) could precipitate a personal
crisis is documented in psychological literature (Chein, 1972 p. 287):

There is a tendency for the ego structure to become, so to say,
“wrapped around” certain long-range behaviors that can, in princi-
ple be (and often are, in fact) completed... the successful completion
of a long and arduous course of study and professional preparatiou
and the ending of an intense but prolonged courtship often result in
a depressed sense of loss, emptiness, and void — essentially a form
of depersonalization [the sense of loss of personality that comes
with the feeling that the self-image — in any of its ingredients — no
longer fits].

This is precisely ben Durdaya’s situation, with some ironic twists. His has
been a long, arduous (the seven rivers), but unsuccessful completion of
non-courtship. The ensuing crisis in self-image caused by the prostitute’s
rebuke releases ben Durdaya’s moral sense, an aspect of his character he
had ignored (or suppressed) heretofore. For Kagan (1996), humans are
as naturally moral as hedonistic.

I side with the majority of moral philosophers and some psy-
chologists in suggesting that one of the unique qualities of Homo
sapiens is the continual disposition to apply a symbolic good-bad
evaluation to most events.... Humans are the only species that
evaluate symbolically their acts, ideas and feelings with a moral
gloss and are motivated to regard themselves as good...one cannot
explain a great deal of human behavior without acknowledging this
powerful moral motive. (Kagan, p. 905)

Indeed, this tale is precisely an instance of human behavior which
can only be explained by the sudden, traumatic emergence of moral
self-judgment.
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There i1s a further psychological dimension of the crisis which is
strikingly modern. Berger (1973) explores the construction of identity by
contrasting the currently fashionable concept of individual human dignity
with the outdated concept of honor, in which identity arises from fulfilling

respected institutional roles. “In a world of dignity, in the modern sense

.. [i]t is precisely the naked man, and even more specifically the naked
man expressing his sexuality, who represents himself more truthfully”
(p. 90) because stripped of all false social convention. Yet, Berger
asserts, dignity ultimately founders because it ignores the intrinsically
social nature of humankind. Bereft of meaningful social frameworks,
“[ildentity ceases to be an objectively and subjectively given fact, and
instead becomes the goal of an often devious and difficult quest. Modern
man, almost inevitably it seems, is ever in search of himself” (p. 94).
Ben Durdaya was comfortable in the clearly defined search for the next
prostitnte. Her rebuff catapults him to a self-awareness with which he is
unequipped to deal.

Ben Durdaya undertakes a new quest — for a source of mercy to
overcome the irrevocable judgment rendered on his worthless life. His
most immediate need is for a human, social context, but his social skills
have atrophied. So he turns to the physical universe where he is at home.
His futile search for mercy is beautifully gradated upward: earth; heaven
and earth; the near heavens (sun and moon); and the distant heavens
(stars and constellations). However, the physical world functions on
immutable, irreversible laws of nature just as the prostitute had said.
Having reached a dead end in nature, only two options remain. One is
the next step beyond the distant heavens, to the super natural realm.
That is a step too far for ben Durdaya because as he is inured to human
contact, all the more so to the para-human. The alternative is that “the
thing depends only on me.” However, human life by definition cannot
transcend its own mortality.

In a sense, the judgment of the prostitute was upheld. In the natural
world, there is no salvation, only death. But the divine world operates
on non-EBuclidean principles where the crooked can be mmade straight and
death atones for sin (Sanhedrin 6:2). Indeed, Werblowsky pinpoints the
saving function of religion in the world of fatalism.

Religion was the escape of man from the iron rule of fate to
divine freedom. The initiate, or gnostic, or believer, or the chosen



78 David Resnick

people, all considered themselves set free from the bondage of fate,
necessity, the stars, the “powers,” the sarim, the mazzal, the devil,
or nature, by being admitted to communion with a higher reality.

(p. 97)

Ben Durdaya undergoes a paradoxical repentance. Stripped of social
conventions and religious sensitivities, he lacks the means for framing
what repentance would be, He seeks mercy in all the wrong places and
in none of the conventional ways. He does not appeal to God or use any
of the accepted modes of penitence (prayer, fasting, etc.). Nonetheless,
his utter self-revulsion is accepted as repentance. Though “too late” in
human terms, he is accepted into the timeless realm. Thus the tale is
radically nonconventional, a triumph of human dignity over honor — at a
terrible price. Hence Rabbi Yehuda’s lament that a desperate moment of
dignity can achieve what takes a whole lifetime of honorable living.

In sum, the tale turns on two pulfs of air exiting the human body. One
mires man irrevocably in his putrid, mortal physicality. The other soars
to the heavens.

One cannot study the coudition of mau without being touched by
the plight of man. Though biologically intact, man is essentially
afflicted with a sense of helplessness, discontent, inferiority, fear.
Outwardly Homo sapiens may pretend to be satisfied and strong;
inwardly he is poor, needy, vulnerable, always on the verge of
misery, prone to suffer mentally and physically, (Heschel, 1965,

p. 15)

Education

When called upon to teach groups of college students (or older) for just
a single session, I often choose to teach this tale. Such sessions are
not part of an ougoing course of academic study, but rather settings of
informal Jewish education. I assume that the students are themselves
sexually active and immersed in Western hedonistic culture. They have
seen the film Pretty Woman. Moreover — and most important — they are
generally “outsiders” to the Jewish religious tradition, without deep prior
cominitment to it. Thus the coustraints of the educational setting call for
a text which meets them on familiar, yet provocative ground.
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Rosenak highlights three challenges to doing Jewish education in these
kinds of non-traditional settings. “The problem facing Jewish educators
is therefore not only how to explicate the tradition lucidly, but how to
justify its importance without apologetics and motivate pupils toward
study without trickery” (Rosenak, 1986, p. 15). The first challenge is to
present the tradition iu its own terms: authenticity, The second, to show
the importance of the tradition to the contemporary situation: relevance,
Third, to do the previous two in a way which will actively engage students:
methodology. Talmudic texts can meet these challeuges when they are
selected and taught with all three goals in mind. Aggadot are an especially
rich source of material as they are concise and assume little or no prior
knowledge of Rabbinics. Further, as compelling human dramas, aggadot
engage the students and are usually relevant to contemporary issues.
The ben Durdaya tale in particular meets all of Rosenak’s educational
criteria, It is relevant because it highlights the crises of identity and
search for meaning the students themselves endure. Through the text, we
travel the path of pleasure promoted by contemporary culture, together
with the Rabbinic critique of that path. If the Rabbinic diagnosis of the
disease rings true psychologically and sociologically, then perhaps the
recommended theological cure will also be compelling (authenticity). In
addition, the very act of studying a text is itself authentically Jewish, and
results from a conscious curricular decision (rather than, for instance,
seeing a film or having a student-centered discussion). Thus, the tale
can provide entree to the tradition, to seeing that “the authentic religious
culture of Torah is not only ‘yoke’ but also a search, self-realization.”
(Rosenak, 1986, p. 56)

Having presented the Jewish tradition as one of self-realization (not
just rituals), there is an equal obligation to teach the “yoke” half of the
equation if the education is to be Jewishly authentic as well as relevant.
[ strive to do that in three ways. First, by addressing the lament of R.
Yehuda, who presumably continued to live his pious life and is much
more a normative role model than ben Durdaya. Second, by contrasting
ben Durdaya with his mirror-image (Menachot 44a), an anonymous
Rabbinic disciple who also visits a beautiful prostitute in Caesarea, but
redeems them both by his commitment to religious observance. (For
an analysis of this tale, see Harvey, 1986). Third, by iutroducing a
passage from the Rambam’s Laws of T’shuva (Mishne Torah, Book of
Knowledge) as part of the analysis of the story. Chapter 4 contains a list
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of 24 things which are barriers to repentance. The second category are
five sins which “bar the path of repentance for those who do them.” The
last item on the list is particularly apposite to the ben Durdaya tale and
helps explain (from a medieval point of view) why he was unable to
repent in a conventional manner: “A person who hates being admonished
[is barred from repentance], for he leaves himself no way for repentance,
admonishment being the cause of repentance. For when a person is
told his sins, and made to feel ashamed of them, he turns in repentance”
(emphasis added). Ben Durdaya’s failure to react to the prostitute’s lapse,
to show any emotional reaction (particularly in response to her shame)
is what prompts her to conclude he is incapable of repeutance. The
Rambam codifies the institution of admonisher as an essential prod to
repentance. By introducing a code of Jewish law, the students come to
see the other side of Jewish life — not just unfettered individual quest,
but also spiritual living placed in a normative, social framework.

Teaching the ben Durdaya story to uncommitted groups is an implicit
invitation to repentance. By presenting a morality tale about man, death,
and God, we are teaching a Rabbinic view of the meaning of life.
As a prime instance of religious education, it includes both of Jackson’s
(1986) conflicting teaching functions, the transformative and the mimetic
(as discussed in Holtz, 1999). The teaching is mimetic in that we are
transferring to the students their own heritage. It is transformative
because these texts invite personal change, not mere acquisition; active
involvement, not just knowledge. It is Jewish education, because we are
inviting change in a particular direction, toward specific views of man,
God, aud the world.

Teaching

Two final pedagogical comments. First, inducing active involvement by
the students is the domain of methodology. The ben Durdaya tale is
engaging because (like many biblical and Talmudic tales) motivations
are implicit and have to be inferred from the action. The tale is told
almost as a kind of puzzle, and posing the questions to the group draws
them into the search for answers, Why does the prostitute say what she
says? Does she know more about ben Durdaya than we do? Is she correct
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in her judgment, or not? Why is ben Durdaya affected by her words? Is
the ending tragic or happy (or both)?

Second, teaching the tale to Jewishly committed students serves a
different goal. The tale is one-sided, even scandalous, from a traditional
point of view. It crowns as Rabbi (posthumously to be sure) an immoral,
dysfunctional degenerate. Not only did ben Durdaya not live as a Jew, he
did not even die as one. If this is a tale of repentance, it is a strange tale
indeed. That is precisely the point of Rabbi Yehuda’s coda. To observant
groups, the religious message of God’s infinite mercy is one to which
they already subscribe. Yet, the tale sensitizes them to the vital guest
dimension of religious life, including the non-traditional forms that quest
may take. The subject matter, too, is jolting. The jolt is an integral part
of religious education, in keeping with Tillich’s dictum that the function
of religion is to calm the upset and to upset the calm.

While teaching the tale almost always makes for an engaging lesson,
there are a small number of students (both in the committed and non-
committed groups) who are offended by the source, or by its use in
religious education. They assert that while they are not prudish, the
source itself — or the course of the discussion by their peers — is not
morally uplifting. Their discomfort may be educationally healthy. For
these students must grapple with the fact that the Rabbis did include the
tale in holy literature, to be studied and taught. (One observant student
said that she assumed I had made up the story and attributed it to the
Rabbis, “since that’s what we do when we need an interesting activity.
Later on we tell them it isn’t really in the Talmud.”) Thus, using this tale
is not sensationalist, both because it is in the Canon and it is, in the end,
tragic. Moreover, I try to lessen the possible offensiveness of the tale by
not reading it aloud, but having the class read it to themselves.

Alternate Readings

While the emphasis in this article has been educational, critical textual
study with the class can enrich the explication. I have relied on the
Abramson (5717) manuscript of Avoda Zara, which is close to the
printed editions. (For further details on the state of the text, see Ber’s
notes 18 and 19, p. 163). Irregularities in the manuscript raise two other
(though I think less compelling) possibilities of who utters the remark
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attributed to the prostitute. One is ke (ben Durdaya) and the other is a
heavenly voice.

1. Kushelevsky reads ke says, rather than she. The prostitute’s lapse
itself, rather than her comment, triggers his crisis. To my understanding,
it is out of character for ben Durdaya to use religious terminology like
“repentance.” But if he does use it, how to explain his failure to appeal to
heaven for mercy, once his pleas to all the lower realms had failed? Or,
in the alternate, having already passed final judgment on himself, why
bother seeking mercy at all? Kushelevsky also refers repeatedly to the
“divine decree” against ben Durdaya, when in her reading (as opposed to
Ber’s, below) it is e who has condemned himself, not the divine (e.g.,
via a bat kol). Furthermore, she refers to ben Durdaya’s reactions as a
process of repentance, when it is more one of emotional collapse which
a merciful God (unlike Nature) is willing to read as total regret.

2. Ber reads a divine voice (bat kol) as passing judgment. Textually, this
is a mere importation from the end of the tale (to supply a feminine subject
for the verb amra), sidestepping the challenge of providing a coherent
explanation of how/why the prostitute would be talking repentance. This
reading suffers the same weakness as Kushelevsky’s: if ben Durdaya
knows that heaven has definitively spoken on the matter, of what help
would mercy from the physical world be?

3. Bar-llan is overly delicate in translating Hifricha/parcha as “she
blew forth breath” and “blown breath.” It is difficult to imagine a mere
breath embarrassing the prostitute or traumatizing a crusty character like
ben Durdaya. Like Kushelevsky, Bar-Ilan overinterprets ben Durdaya’s
actions as constituting repentance, though Bar-Ilan is certainly correct
when he states that “the main theme and purpose of the Talmud in
recounting the tales was to encourage repentance” (p. 139) and avoid a
life of illicit hedonism.
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Utilizing Literary Discourse and Reading Research
to Understand the Difficulties of Talmud Instruction

Simcha Goldsmith

The study of literary discourse recognizes distinct structures, such as
Description, Narrative and Exposition.! The structures of the different
types of discourse are reflected in the manner by which information
is organized within the text. Authors, therefore, utilize the patticular
structure to highlight the meaningful ideas they wish to emphasize. Since
each discourse structure places different reading and cognitive demands
on the reader, it is necessary for inexperienced readers to first acquire the
particular needed reading skills. Without such prior preparation, readers
will be unable to decipher the meaning of the text.

Narrative discourse follows a basically standard sequential progression
whereby initial background details are provided, followed by the pre-
sentation of the problematic situation and afterwards comes the solution.
Most readers acquire at an early age the necessary skills to contend with
the rhetoric structure of narrative texts and the processing of such texts
has become automatic.?

Expository discourse, which is the focus of our discussion, is intended
to present information about people, facts and ideas, to explain historical
events and social phenomena, to clarify opinions, to assess findings, and
to offer explanations.3 Expository text demands the ability to understand
the logical and hierarchical relations between different parts of the

1  Bonnie J. E Meyer, “Prose Analysis: Purposes, Procedures and Problems,” in
Understanding Expository Text, eds. B. K. Britton and J. B, Black (Hillsdale, N.J.,
1985), p. 13.

2 Tsvi Sarel, Mavo le-Nituah ha-Siah (n.p. 1991), p. 120.

3 Ibid, p. 89.
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text.4 Its sequence is determined by the presentation of ideas and nol
according to chronological order common in narrative texts.> Within
expository text, the reader must recognize the connection between main
ideas (superordinate) and supportive delails (subordinate). “Constructing
a represenlalion of an expository text’s lopics and their organization is
an important requisile for lexl comprehension and for subsequent recall.
However, the task of representing a text’s topic structure is relatively
demanding.”® 11 is not surprising, lherefore, thal young sludents face
many difficulties in dealing wilh and understanding expository lexls.”
This matter is mosl acute when we consider that most school textbooks
are examples of expository text. Yet sludies wilh children generally
use narrative literature whereby the expository text structure is tested
among college age studenis.® The underlying assumption seems to be
that researchers presume thal exposilory discourse is nol inlended for
children and is uot age appropriale.?

‘The Babylonian Talmud is a complex expository discourse. It consists
of “argumenls having as their aim the elucidalion of 1he law, ruling,
teligious leaching or ethical idea.”1® “It is often a difficult, elaborate texl,
replete with lengthy digressions and obscure ideas.”!! Yel even though
the Talmud is highly expository, students begin learning it at a young age.
i} is interesting to nole 1hal even one of the authors of the Pirke Gemarah

.4 Tsvi Sarel, “Mivhauei Shihzor ve-Sikum ve-Hasifat Mivne ha-Makio Shel Tekstim,”
Sugiyot be-Hinukh, vol. 2 (1987), p. 122,

-5 Saret, Mave, p. 90.

-6 Robert E Lorch Ir. and Blizabeth Pugzles Lorch, “Bffects of Organizational Signals
on Free Recall of Expository Text,” Journal of Educational Psychology, vol. 88
(1996), p. 39.

7 Sarel, “Mivhanei,” p. 122; Barbara Taylor, “Text Structure and Children’s Compre-
hension and Memory for Expository Material,” Journal of Educational Psychology,
vol. 74 (1982), p. 323.

. 8 James F. Voss and Gay L. Bisanz, “Knowledge and the Processing of Narrative and
Expository Texts,” in Understanding Expository Text, eds. B. K. Britton and J. B.
Black (Hillsdale, N.J., 1985), pp. 189-190; Nancy Loman and Richard E. Mayer,
“Signaling Techniques that Increase the Understandability of Expository Prose,”
Journal of Educational Psychology, vol. 75 (1983), p. 403.

.9 Voss aud Bisanz, op. cit.

10 Louis Jacobs, “The Talmudic Argument,” in Michaet Chernick, Essential Papers on
the Talmud (New York, 1994), p. 52.

11  David Kraemer, Stylistic Characteristics of Amoraic Literature (Ph.D. dissertation,
Jewish Theological Seminary of America, New York, 1984}, p. 2.
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textbook series for Israeli elementary students stated, “In conclusion we
can state with certainty that the Talmud is not a book for children.”!?

Previous research into and articles ou the problems of teaching Talmud
have tended to limit themselves to analyzing various difficulties without
recourse to research in reading or discourse analysis. It is my contention
that discourse analysis research, and in particular expository discourse,
can and should play a major part in better analyzing the difficulties
in learning Talmud. By paying attention to the emphases of expository
discourse research, we have a clearer picture of some of the readiug
difficulties facing young students when learuing Talmud. Subsequently,
such research findings should be applied to improving the methodologies
of Talmud instruction and preparation of textbooks.

It is my intention to demonstrate how findings and trends in the research
of the structure of expository discourse can be applied to exposing certain
difficulties in learning Talmud that. have not necessarily been discussed
by previous studies and articles.!3 Tu particular, this paper will illustrate
the difficulties caused by the manners in which the Babylonian Talmud
presents important information.

Discerning Essential from Non-Essential Information

In order to comprehend expository text, a reader must be capable of
distinguishing between essential information and unimportant informa-
tion.14 Good readers readily identify superordinate “propositions” (units
of information) while poor comprehenders “perceive all content as
equally important.”!> While the basic assumption is that each selection

12 Tsila Ron, “On the New Curriculum for Teaching Talmud iu the Blementary School,”
Shema’itan, vol. 113 (1993), p. 78.

13 For a discussion of additional reading related difficulties in learning Talmud, see S.
Goldsmith, “The Application of Discourse Structure aud Organizational Signals in
Teaching Talmud” (in Hebrew) B. Bacon, D. Schers and D. Ziseuwine {eds.), New
Trends in Research in Jewish Education (Tel Aviv, 2000), pp. 101-116.

14 Robert F. Lorch Jr., “Text-Sigualing Devices and their Effects on Reading and
Meimory Processes,” Educational Psychology Review, vol. 1 (1989), p. 213,

15 Jan H. Spyridakis and Timothy C. Standal, “Signal in Expository Prose: Effects on
Reading Comprehension,” Reading Research Quarterly, vol. 22 (Summer 1987),
p. 287.
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is comprised of main ideas and relevant details, we find that unrelated
details are often part of the Talmudic sugiyah, as illustrated in the
following example.
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The legal question under discussion is the definition of the term »q9” —
if it is inclusive or exclusive. In order to answer this question, the editor
of the sugiyah quotes a mishnah which records five teachings taught by
Rabbi Yehuda ben Babba. All five matters are cited, even though only
one of them (the last one) is relevant to the discussion. The untrained,
beginning learner is accustomed to answers that directly follow the
question, In this case, however, four unrelated matters are presented
before the relevant teaching is brought. The learner will dutifully read all
five teachings. The reading process will be impaired as the reader futilely
attempts to make sense of the first four unrelated answers. Additionally,
the reading process will suffer from the fact that the first four teachings
relate to matters that are probably incomprehensible to the young student.

The problem of discerning the essential information from the non-
essential information is not only a problem for the young learner.
Unfortunately, teachers as well are unaware of the need to train their
“ students in this reading skill. We find such an example in the student
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workbook, Yagata u-Matzata'® on chapter Tefillat ha-Shahar. In exercises
relevant to this sugiyah (pages 63-64), the author requires the students
to refer to the Mishnayot in Tractate Eduyot, together with Rashi’s
commentary, to answer questions and to fill in a chart on the topic of
mupn nr Parnn. This information has nothing to add to the topical flow
of the original sugiyah — in fact, it only detracts. These exercises force
the young learner to digress and deal with non-essential information.
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This example typifies one of the Talmudic literary styles. Seemingly,
there is no thematic connection between these two situations. The first
case deals with returning stolen items. The second case deals with the
ramifications of the deaths of a mother and her son. The connection
between them, however, is not similar topics but the assumption that
both cases deal with similar halakhic principles. It is quite difficult for the
young student to understand that the actual details of the cases are not the
issue at hand, rather one must concentrate on the halakhic principles. This
forces the young student to discern between content and conclusion. This
can only be achieved by looking beyond the details and concentrating
on the halakhic application. In this sugiyah, all of the details are less
important than the actual discussion concerning the halakhic principles
to be derived from the cases.

16 Haim Efrati, Yagata u-Matzata - Student Workbook (Jerusalem, 1989).
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“First Mention”

The comprehension of expository text is dependent on the reader’s
ability to construct a “coherent mental representation or ‘structure’ of
the information being comprehended.”!” According to Gernsbacher and
Hargreaves, readers try to build as soon as possible a coherent structure
upon which they can map and process new information.!® In order to
build such a structure, readers tend to devote more time to reading the
first word or the first sentence of a paragraph because they use them as
the basis for building a mapping structure.!? This phenomena, known as
“first mention,” is even true when the first sentence is not the main idea
of the paragraph, Therefore, “first mention” items play a major role in
how readers organize information and how they allocate their reading
time. This representation remains congruent and effective in processing
the text only for as long as the reader can relate incoming information to
the previous information, Incongruent information, that is, information
that cannot be related to the previous information, will cause the reader to
disengage from the representation and begin a new one, thus disrupting
the flow of the text.

The style of the Talmud poses problems for readers in light of the
“first mention” reading strategy. The Talmud extensively quotes Tannaitic
sources either as the starting point for discussions (e.g., sources cited
with the term 7337 2n) or as proof texts (e.g., 1337 1N7T). The tendency is
to quote the Tannaitic teaching in full, thereby including matters that are
not relevant to the discussion at hand. While this problem is similar to
the previously mentioned need to discern essential information from the
non-essential, it is more problematic when the irrelevant information is
the first topic mentioned in the teaching.

17 Morton Ann Gernsbacher and David Hargreaves, “Accessing Sentence Participants:
The Advantage of First Mention,” Journal of Memory and Language, vol. 27 (1988),
p. 700. : :

18 Ibid.

19 Morton Ann Gernsbacher and David Hargreaves, “The Privilege of Primacy,” in
D. Payne, Pragmatics of Word Order Flexibility (Amsterdam, 1992), p- 84.
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In the above example, the editor of the sugiyah quotes an entire baraitah
in which the first item mentioned is the situation of one who erred and did
not say the minhah prayer before the Shabbat eve. The second situation
concerns one who erred and did not say the minhah prayer during the
Shabbat. The third topic deals with the addition of the havdalah prayer
during the arvit prayer at the end of the Shabbat. The main idea of the
ensuing discussion, however, skips the first two topics and only deals
with the third item. According to the phenomenon of “first mention,”
the reader will begin to construct a structural representation immediately
upon reading the first matter — the problem of forgetting to say the
minhah prayer. With this representation in hand, he tries to map the
second item onto this structure. Being that the second topic logically
follows the first, we can assume that the reader will decide that the two
items are coherent and that the main idea deals with forgetting to say
the minhah prayer. The third item, which deals with a different situation,
would most likely be considered non-essential and not processed at
length because of its lack of coherence with the first two items. The
reader then proceeds to the next baraitah, expecting it to be coherent
with the newly constructed structure. He finds, however, that there is no
coherence between them and cannot map the new information onto the
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existing representation, Therefore, the processing of the entire sugiyah
must begin anew. Much time and effort have been for naugh.

Sequence

A text is considered coherent if “there is some argument overlap among
all of its propositions.”20 During the processing of a text, the reader
attempts to decipher the text’s structure in the order in which the
information propositions are presented. When the text flows according to
normal progression and expectations, it is easier to follow. The Talmudic
sugiyah does not always present propositions in a consistent orderly
fashion. On many occasions tangential and new matters are interjected
within the sugiyah. This characteristic makes it more difficult for the
learner to organize the superordinate information.
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In this selection, there are five subsections that deal with specific matters:

I. Establishing the proper time for the morning tefilah

2. Compensatory praying of the morning refilah

3. Compensatory praying of the afternoon tefilah

4. Compensatory praying of the morning and evening refilor

20 Walter Kintsch and Teun Van Dijk, “Toward a Model of Text Comprehension and
Production,” Psychological Review, vol. 85 (1978}, p. 363.
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5. Compensatory praying of the afternoon fefilah before and on Shabbat.

The opening discussions (1 and 2) deal with the morning tefilah while
topic 3 deals with the afternoon tefilah, topic 4 returns to the initial
topic, and topic 5 again changes the topic back to the afternoon zefilah.
The problem is further exasperated since topic 4 raises an objection on
the legal conclusion of topic 2. In a well-organized expository text one
would expect sequential cohesion between the presentation of a statement
and its counter argument. The interjection of a new matter breaks the
continuity of the sugiyah and makes it more difficult for the learner to
follow the discussion.

Assumed Prior Knowledge

Another important characteristic of expository discourse is that it de-
mands active interaction between the author’s intentions and the reader’s
ability to grasp these intentions.?! Authors assume a certain level of
common prior knowledge on the part of their intended reading audience
and therefore do not need to transmit all the information necessary to
understand the topic.2? They expect their readers to be able to provide,
during comprehension, the missing links of a sequence on the basis of
their general or contextual knowledge of the facts.? “If the knowledge
base is lacking, the reader will not be able to derive the same meaning
that a person with adequate knowledge, reading the same text, would
obtain,”?* For this reason, the level of assumed common prior knowledge
varies 1n regard to age level and background.

The editors of the Talmud assume that its readers/learners are familiar
with legal terms, issues, and concepts, On this basis, we may assume that
the Talmud, in its written form, was intended for advanced audiences
and not children. Beginning learners lack expected prior knowledge.
Subsequent difficulties are demonstrated in the following examples.

21 TsviSarel, Mivnim shel Siah be-Sifrei Limud Ivri'im be-Madei Haruakh ve-Hakeshirut
ha-Tikshurtit shel Pirhei Horaah (Ph.D. dissertation, The Hebrew University of
Jerusalem, 1984), p. 30a.

22 Sarel, Mavo, p. 169.

23 Kintsch and van Dijk, op. cit., p. 355.

24 Thid, p. 371
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The concept 7177 RWW, is brought as the basis for a question even though
it was not previously mentioned in the sugiyah and was never defined.
The beginning student, lacking prior knowledge of this concept, will not
be able to understand the question posed without additional information.
This information is not forthcoming in the sugiyah — it is assumed. The
incidental mentioning of the matter of 977 RWW causes the discussion
to deviate from the superordinate idea and to deal with 377 oW, The
beginning student is lost — he doesn’t understand the concept nor the
ensuing discussion.

Iu the following example, the lack of prior knowledge is a major
stumbling block in understanding not just a particular sugiyah, but much
of an entire chapter.
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The third chapter of tractate Bava Meziah ('1ppnn), is based on the laws
of the four types of trustees (@MW), but in this chapter, the Talmud never
defines nor delineates their different obligations and legal consequences.
Without this assumed prior knowledge, it is impossible to comprehend
this chapter.

Presupposition and Referents

Once a particular item or person is mentioned, an author will often
use pronouns or other referents to refer back to the item or person
without the necessity of full repetition, The pronoun or referent functions
anaphorically — “it copies certain features of a previous noun and so
serves to repeat the reference in an economical and unobtrusive way.”25
The full meaning of the referent is presupposed and the author assumes
that the reader is completely aware of its full meaning. In most cases,
the presupposed item is present in the preceding text.26

The Talmud quotes and inserts baraitot into its sugiyot. It does not
usually change their sentence order, nor explain the original context.
Therefore cases arise whereby the meaning of a particular referent in a-
baraitah becomes problematic.
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The topic of the mishnah is the morning fefilah. Since the following
baraitah is cited verbatim, the anaphoric pronoun (AM¥NT — nAMEN
m9W) is left unchanged, There is no mention as to which issue the pronoun
refers, Normally, the pronoun refers directly to the precedin g supposition,
which in this case is the morning tefilah. Therefore, logically, one would

25 H. G. Widdowson, Teaching Language as Communication (London, 1978), p. 27.
26 M. A, K. Halliday and Ruqatya Hasan, Cohesion in English (London, 1976}, p. 28.
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assume that the baraifah, which is cited directly after the mishnah, is
also referring to the morning fefilah. The reader would assume that one
should pray the morning tefilah at that prescribed time. Within its proper
context, however, the baraitah refers to the reading of the Shemah and
does not refer at all to sefilah. But how is the beginning learner to know
this? According to normal language structure, he would logically deduce
that the pronoun refers to the antecedent item.

The Talmud cites short Amoraic memrot in Hebrew.2” The terseness
of these memrot also leads to ambiguous referents, as per the following
example.
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The baraitah tells us that someone is called a y¥19, but the reader is not
explicitly informed as to who he is, what he did and why it was wrong.
A presumption is usually dependent on a previous presumed action. In
this case, no such action has been mentioned. The beginning student
must begin to make many assumptions without being supplied with the
means to formulate definitive conclusions. He will probably assume that
the case in question refers to someone who erred in praying the musaf
prayer. It is not clear if the reference is to one who waited until the end
of the day to pray or one who did not pray at all.?® Is this action actually
permissible but should be discouraged, or an actual transgression? Even
though some of these assumptions may be clear to the teacher, he must
be aware that what is not implicitly stated poses difficulties for the
beginning learner.

In this article I have attempted to sensitize teachers to addifional
problems in Talmud instruction that become apparent when analyzed
from the vantage point of reading and discourse research- It is essential for
teachers to realize that the discourse structure of the Babylonian Talmud

27  See S. Friedman, “Perek ha-Isha Rabba,” in Texts and Studies, ed. H. Z. Dimitrovsky
(New York, 1977), p. 309. S. Friedman claims that such memror are usually edited
summarizations of a Amorali’s more elaborate opinion.

28 This is a likely assumption, since previous discussions raised the issues of one who
forgot to pray shaharit, arvit, or minhah.
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is far different than any literary style already recognized by beginning
students. As is the case with every different literary structure, the reader’s
ability to successfully learn Talmud is dependent on acquiring its specific
reading demands. Therefore, Talmud instruction for beginning students
should place greater emphasis on the development of such reading skills
rather than on content acquisition. This article illustrated one aspect of
the difficult discourse styles of the Babylonian Talmud — how the Talmud
presents essential information. Students must be taught to recognize that
the Babylonian Talimud, as opposed to narrative and more standard
expository texts, does not always clearly mark the important information
upon which the sugiyah is based. Teachers, therefore, in addition to
the attention paid to the difficulties of language, logic, interest and
relevancy, must avail themselves of research findings in reading and
discourse analysis in order to improve and promote Talmud instruction,
especially for beginning students.
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